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Introduction 318

Research studies in a range of international contexts such as USA and UK have emphasised the
value and role of professional learning communities (PLCs) to enhance professional practice (Stoll &
Louis, 2007).

BRI FER R AR, Tl EILRBFERL TS B MEM AT

However, in mainland China, little empirical research exits on this topic although some researchers
have argued that PLCs typically exist as part of the formal structure of the education system, largely
in the form of teaching and school research groups (Teddlie & Lui, 2008).

ER—EHAEFER, TAEIHFAEEE AEHARNERARANBETRRZEAEH
HI—#R by, (EFE A B8R4 X 5 TH K SEERT 5 .

Other research indicates that for many teachers in China professional learning is underdeveloped
and that their satisfaction with CPD activities is low (Zhao et al, 2009). Moreover, there are
indications that teachers’ access to CPD is not equitable, with those in disadvantaged and rural
areas having fewer opportunities to participate meaningfully in professional development
(Robinson, & Yi, 2008).

HABt iR, FEFSHEIMHERLEZIRERE, FETWRBESIRHEEE, M
HEZHINKPNSA LT, BEEFHMRNBXBDEIS AR XN TR R

Given the importance of raising educational quality to reduce poverty in China (Zhang & Minxia,
2006), it is timely and essential to examine the nature and reality of teachers professional
development as well as the utility of professional learning communities concept to enhance
teacher quality and school effectiveness.

ETRABEN T ERAEZEZS:, W IERMEHELERRBBITEWRRE, B
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Policy Context in China # [E F BRI 5

At 2009 National People’s Congress, the Chinese Premier WEN Jiabao reiterated
the need to prioritise educational development and outlined an initial focus on
five key areas (NPC, 2009) :

2009, HFREESERFXENBUNTERE S, BFBUFERFRERRBH
BE, FHEESINFRATE:

* promote fairness in education BT AR
* optimise the education structuresto Ak EBEMH . KAKEBERVHE

develop vocational education

e improve the quality of teachers 58 2 AR 2 15
e advance well-rounded education HHEFREE

* implement a program to ensure that S & B/ ER SRS TR, #
all primary and secondary school R /DR YA B R

buildings are safe and promote
standardisation in the construction of
rural primary and secondary schools
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Introduction to ITDEQC Project

"Mt EBINTEARBRABERE | B H T

* Improving the professional development of teachers and other school staff is seen
as one critical lever to improve educational quality and student outcomes. However,
more rigorous evaluation evidence is needed to demonstrate how and why this
approach works.

BUE BTN AR H AR R TR R BB AR, REHERENFEE

FAGERP—ANRE. R, TEEL ™KK PEREREY, X5
i AR iz e A R At A B H

e What is a professional learning community (PLC)? A professional learning
community is an inclusive group of people, motivated by a shared learning vision,
who support and work with each other, finding ways, inside and outside their
immediate community, to enquire on their practice and together learn new and
better approaches that will enhance all pupils’ learning. (Bolam, McMahon, Stoll,
Thomas, Wallace, Hawkey, and Greenwood, 2005)

BWEIHKFAGRRBATEAEN BN, ZEXAFIBR, ML
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Data Used for the Presentation

Qualitative Study:

 |Interviews with 70+ stakeholders in 4 senior secondary schools (teachers,
students), and national/local policy makers.....exploring perceptions about teachers
professional development and the relevance of professional learning communities
(PLCs) in Chinese schools to enhance student outcomes

 Feedback on two 2-day PLC workshops attended by 50+ heads/teachers from the
four case study schools; and two rounds of follow-up and telephone interviews

ARSI A S5 REVTIRR B2 X P FERT0 S AR s (B
TwEIN. FE) UREFRAMTITBOREE . BIKR KK LAY 5BEEVIR
— RERBITL AR R T b 27 3] FEFAS e+ B #4525 45 R AR

Quantitative study:

e 50,000+ students, 60+Senior high schools, two regions. HE Entrance Examination
results matched to their 2009 SHS Entrance Examination results and other student
and school variables

e Survey data: 2012 Teacher survey administered to 17,000+ teachers in 100+ senior
secondary schools from three Chinese regions plus 2012 school and student
guestionnaire

A= (2012) : —AMHIX 602 Frifili | 2 852 A3 & 350,000 AL FE 2 2
. =X 1005 B &+ 217,000 67 BUM 2 U A 5

Elic University of

BRISTOL



Key Findings

1. Descriptive statistics from 2012 Teacher survey and
related teacher interview data

2. Impact of Teacher CDP/PLC variables on students
raw and value added outcomes

3. Case studies of Chinese Schools as Professional
Learning Communities
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Demographics of 2012 Teacher Survey Respondents

(Note: i) item missing values less than 1% for
total sample; ii) calculated at individual level)

.Vé University of

Sources: EU (2010, 2006)

HE 4T
2012F M )% (B B 2 N D i THISE
Region [Number of| Response | Male |Age less|Age 50 or|Age 60 or| Highest Ed | Highest Ed
teachers rate teachers| than 30| older older —non- |- Postgrad.
(%) (%) (%) (%) (%) university | or above
tertiary or (%)
below (%)
WX | FNEE FSRE Bt | AT | TR | S TR | BREN | ZRERED
HEEE| MNER (FH(%)|30%5 (%) KT | KT | -KZEE® -HAFR
NE (%) 5027 (%) |60 (%) | RIELCATF | BAE(%)
(%)
LEA1 | 8,093 91.8 36.6 13.1 2.5 0.0 2.8 4.9
LEA2 | 7,608 87.5 48.8 16.3 1.8 0.0 1.3 8.3
LEA3 | 1,814 64.0 60.8 18.4 3.6 0.1 2.8 4.2
Total: EU countries
17,515 2.7- 12.7- 0.6-
32.3 54.7 12.5
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OECD

TALIS 2007 Percentage of teachers Average days of
- who undertook some e - professional development
08 survey professional development F | n d | n g S Of 20 1 Z among those who received

(2010) in the previous 18 months it

Countries Mean (SE) Te a C h e r S u rvey Mean (SE)
neoN e 20124F UM H) 45 R i

Bulgaria 883 (1.17) 30.8 (2.04)
Denmark 756 {1.26) 129 (0400
Estonia a7 (0.50) . 14.2 (0.31)
ungary 69 a7 During Teachers Among those, 1eq 0a1)
Ireland 89.7 (0.78) the last actually average attended 6.2 021)
aly 846 L 18 attend formal CPD days 314 1.17)
Lithuania 955 (0.40) 1.8 0.21)
Malta 94,1 (0.75) months CPD 78 (0.26)
Poland 90.4 (0.67)

oo g3 | SMTER | XBHHSMNE —
dlovak Re- 75.0 (1.13) +/\4 KRB AR BRI 96 (0.38)

pUD“C v A — A) —

Slovenia 96.9 {0.35) E ':F' i%‘d” ‘{ﬁ‘ZSb Yﬁ‘ZﬁJ Eﬁilziéjﬁﬁ 86 (0.20)
Spain 100.0 (0.03) Regi o M SE 25.6 (0.51)
EU (TALIS) 895 (0.23) I eglon 0 €an I 164 (020)
average

Australia 96.7 (0.43) LEA 1 91.0 5.2 0.6 9.0 {0.20)
Brazil 83.0 (1.21) 20.8 (0.79)
Iceland 77.1 (1.10) LEA 2 97.2 9.5 0.7 139 (056)
Korea 919 {0.59) 32.7 (0.55)
Malaysia 91.7 (0.67) LEA 3 95.9 5.2 0.9 11.9 {0.33)
Mexico 915 (0.60) Note: i) CPD days calculated at individual level based on 7 hours as a day; ii) Sample size 371 (1.78)
Norway 86.7 {0.87) of who actually attended some (defined as at least 4 hours) = LEA1 (6704), LEA2 (7178), 10.6 (0.34)
Turkey JAR (2.09) LEA3 (1451) (Nb: OECD defined as at least one day with rounded to whole days) 149 (0.65)
TALIS average 88.5 (0.20) 173 (0.18)
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Findings of 2012 Teacher Survey
2012 FEHf R E 55 R

Teacher survey - Participation in any of following kinds of professional
development activities during the past 18 months (%)

LEA1 LEA2 LEA3
Tdx+/\AMA, BRESMT TIEARLWREEIIES)
Courses/workshops on subject matter HEREREEIR S| 79.50 | 78.12 | 82.88 (74.97)
Education conferences or seminars HE S VA& 77.54 | 75.82 | 76.50 (67.64)
Qualification programme iR = TR R 52.47 | 45.01 | 44.80 (37.98)
Participation in a network of teachers FMEVRKBELEEME| 7097 | 68.37 | 73.08 (62.84)
Individual or collaborative research MNEE N EVERFF | 65.12 | 60.39 | 67.18 (57.88)
Mentoring and/or peer observation [ 25 ) ) 3 S OV TR 91.33 | 84.81 | 91.56(80.10)
Reading professional literature BV SCHR AL 77.56 | 72.05 | 82.99(71.83)
Engaging in informal dialogue with colleagues ERZEIEERKZR 91.79 | 83.04 |91.77 (80.49)
Research project, writing papers . BXEE 76.46 | 70.55 | 77.33 (67.70)
Engaging in activities in TR groups B HTES) 93.40 | 85.74 | 94.40 (83.68)

Note: i) calculated at individual level excluding missing values; ii) sample size (teachers/schools) = LEA1 (8093/41), LEA2 (7608/45), LEA3 (1814/21) with individual item missing values less
than 2% for total sample (17,515); (i) However % item missing for LEA3 ranged from 9-16%; hence for LEA3 figures in brackets also show equivalent percentages not excluding missing

Elic University of

BRISTOL




Nature / Extent of SHS Teachers’ Professional
Development and Learning in China (interviews)

FEEFEIFELVREEBSZIFNER STEE

Main Focus of professional development and learning £V KB 5K EEE K

Practical pedagogical subject .

knowledge and strategies B SRR AR S b TAF T S SR v v
Education theory knowledge & HEibH1iR \Y;
Evaluation of students’ learning X34 22 S TR I BS 55 1E ' '
Course design and use of ICT HAEHIES M 4512 F \' \'
Reflective teaching practices  #Jii Jx BB BE 1 5% 5% \}
Basic teaching/classroom .

management skills RAUF[REFHET v

Professional ethics and morals BRMVAGHIEfE V V
Study of curriculum reform R BUE AR B v V

Note that there are different focuses for SMT/headteachers

.Vé University of
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Findings of 2012 Teacher Survey
20125EHUM ) 45 2R

Teacher survey — teachers participating in any of the

following PD topics during the past 18 months (%) LEA1 | LEA2 LEA3
TET/\AIA, ZHEMELRESINESIHAZR
New SHS curriculum reform  F i HIRIE SR E 89.52 | 80.69 | 92.90 (88.70)

Academic subject knowledge FEFHIZZRHIE M HIR
/understanding SRR 84.89 | 76.40 | 87.97 (83.41)

How to teach in a WFTESTTOTERTH | 23 75| 6376 | 79.60 (73.98)
multicultural setting HF ' ' ' '
Understanding of FEHTZEZRR 2 F RS

instructional strategies MAFERER S A 80.95| 7035 85.13(73.22)
Teaching content and FEIHFERRZEHFEASR

performance standards 5 Bk 77.05| 66.78 | 81.02 (75.08)
Use of ICT skills for teaching B THENEARFITHEE | 77.07| 70.72 | 81.94 (77.01)
Class management iR A =g 68.79 | 61.08 | 77.50 (72.33)

Note: i) calculated at individual level excluding missing values; ii) sample size (teachers/schools) = LEA1 (8093/41), LEA2 (7608/45), LEA3 (1814/21) with individual item missing values
less than 1% for total sample (17,515); (iii) missing for LEA3 ranged from 4-8%); hence brackets show equivalent percentages including missing values.
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Findings of 2012 Teacher Survey
20125EHUM ) 45 2R

Teacher survey — teachers participating in any of the

following PD topics during the past 18 months (%) LEA1 | LEA2 LEA3
EET)/\ANAH, SIREMEILRBRBINESIHAR
Student discipline and o
2 A4 E Vs
behaviour problems FERLREST NE B 72.66 | 63.23 | 80.05 (74.31)
Student assessment practices |2Z4E PRAE KIfE 72.96 | 60.74 | 80.15 (74.59)
How to counsel students A s 24 77.02 | 65.71 | 84.34(79.00)

How to teach students with |I{fH RERFHRFEIFTE
SENs g 2% A 71.59 | 61.13 | 79.53 (74.09)

Psychological development of 2 2 0 73.04 | 64.13 | 82.27 (77.23)
students

Ethics, humanity, ideology HIMEIME., A\XEER

and politics of teachers . BEBE 82.2471.02 88.09 (82.80)
School magt. and admin. FRIE AT 51.71| 41.84 | 66.47 (61.30)
Note: i) calculated at individual level excluding missing values; ii) sample size (teachers/schools) = LEA1 (8093/41), LEA2 (7608/45), LEA3 (1814/21) with individual item missing values

less than 1% for total sample (17,515); (iii) missing for LEA3 ranged from 4-8%); hence brackets show equivalent percentages including missing values.
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Findings of 2012 Teacher Survey — CPD Funding
2012FFIMHBE R — TV R ERNZ 5

Teacher survey — How

IR B 7 ASRA
much did you personally éi_’?’_jﬁ\%}% )j%fij;ﬁn
have to pay for attending %?%ﬁéﬁ%ﬂll%ﬁh LEA1 | LEA2 | LEA3
CPD activities during the KA (%)
past 18 months (%) °
None TERR 35.85 | 83.69 | 16.22
Some 40 5% 45.75 | 14.40 | 61.07
All ot A=k 18.39 | 1.91 | 22.72

Note: i) calculated at individual level; ii) sample size = LEA1 (8041), LEA2 (7582), LEA3 (1554)

K University of
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Nature / Extent of SHS Teachers’ Professional
Development and Learning in China (interviews)

FEEFEIFELVREEBSZIFNER STEE

Junior |mainstay
Effective CPD for Chinese SHS Teachers Teacher | Teacher |Head |Pmaker

BFRBFETIRERE GFRIER) FEZT | B TFEW KK flﬁ%%é%
Visit schools with .
successful practice BT FRSLMB I v v v
Mentoring system ImfER] 23] \'4 \'4 \'
School based research AT V V V V
Collective lesson \
preparation SR s 25 RN B0 v v v v
Seminars on theory . ABED
combined with practice B SKBAH ST & HIDTEE v v v
Case study training EHEEI v v v v
Model class observation YL BE R \'
Mutual lesson observation SO
with discussion EARYTRVFR v v v
Teaching competition BRHELE V

Note: one teacher mentioned ‘participation in exam design

.Vé University of
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CPD Summaryf KFFEET W R EHISS 12

CPD reported as key priority of educational policy and variety of CPD activities provided,

but. . FFELT W R RERHEFECRNSB BHIER, SMENFEFRE, HE...

*Inequality of education resources between areas — lack of resources and fewer opportunities
(eg. Length of CPD hours/days) leading to more CPD needs particularly in deprived areas,
mostly in curriculum reform and instructional strategies

HiX B BIRAFE - BRFSRZAERDREIINS (B, BIlRREEF
g%g%%ﬁ%%%&%ﬁ&%ﬂﬁ%ﬁﬁﬁwﬁﬁ,ﬁﬁ%ﬁﬁ&iﬂﬁ%ﬁ%
*CPD focus — junior teachers focus on practical pedagogical subject knowledge, basic teaching
skills; while experienced teachers on theoretical knowledge and reflective teaching practices

RETVRBNER - BEBUTEMBE SRR SEAFEHTTETERN%,
20+ E KT EE R IR INGEMN & B LB R TR

Effective CPD — traditional model class observation and teaching competition regarded as less
effective CPD approaches by experienced teachers, headteachers and policy makers; also
mentoring/peer observation, informal dialogue with colleagues and teaching research group
activities considered to have highest impact on teachers’ development (but the reality of
reflective professional enquiry is questioned)

AR R REERRE - RRFENIN. BRI RRE ARG RRER
DLREAMFRBEMNITTE: k2, EMAFFRFR. #BTAES N EImEL K
JERCELRIM /1. R, A ATV 2 B8 BB TR 9 — L3 B 5 5%
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Findings of 2012 Teacher Survey — Existence of PLCs
20125E W R 45 R -2\ ) 3L E AR R BUIR

Based on the PLC definition, to what| . Strongly | . Un- Strongly
extent do you agree (%ﬁﬁ'[ﬁ[’.) resion Disagree Disagree certain Agree Agree

WREAT B S B3] L FE ] - -
e, RESKERF ERER| HX T RAR | FRE | AR i

RER FIIHEUR: Ol FI%
PLC is a meaningful concept in| |EA1 1.2 2.4 12.4 | 59.8 | 243
Chinese schools LEA2 3.6 2.0 10.3 | 48.2 36.0
‘B ILFEE X E R ' ' ' ' '
MERNMNEERENKIMES| LEA3 1.1 4.1 15.2 58.6 20.9
PLC exists in Chinese schools| LEA1 1.2 3.2 176 | 59.8 | 183
ENVEIILEE REETH| LEA2 4.4 2.5 13.3 | 49.4 | 30.5
EFRE LEA3 0.6 4.9 22.4 52.3 19.9
‘Whole’ school PLC exists in this| | EA1 1.3 3.2 16.5 61.1 18.0
school
LEA2 4.6 2.2 12.2 50.6 30.4
ARR— ‘@R T3t
[E]44| LEA3 0.9 4.4 22.5 54.7 17.5

Note: i) calculated at individual level; ii) sample size = LEA1 (8093), LEA2 (7608), LEA (1814) with item missing values less than 2% for total sample (17,515) (Nb: % missing for LEA3
ranged from 2-12%)

.Vé University of
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RQ2
Type of Feedback — China Total Score 2009
A R ARIERL — 20094E 5% B4

1.5

1.0

0.0

-1.0—

-1.5 | | | | |
raw student background ~ prior attainment value added Il value added IlI

B8 FAERTE MERS— AR MEER=
Type of feedback /A [&] /e R %

;[ University of
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Explanatory
variables

BREARE

None (Cons)

AEETE

+ Prior attain.

INFERSE

+ Stu. charact.

BN ZERE ™

+ Sch context

BN

+ CPD variables

HaaceD ™

China Models of Analysis — 2012

12

I3t — o

Intra school correlation (%)

AE (2012)

Intra teacher correlation (%)

Raw Model
IR R

VA Model |

M EARR—

VA Model Il
B{EALR —

VA Model Il
HEARA =

VA Model Xc
BEBER Xc

Elic University of

BRAMR R FUT AR R
Chinese English Maths Chinese English Maths
LEA1 LEA3 LEA1 LEA3 LEA1 LEA3 LEA1 LEA3 LEA1 LEA3 LEA1 LEA3
14.8 15.1 16.0 26.0 18.3 21.7 18.5 9.6 30.3 20.7 30.2 15.7
55 9.8 53 246 73 176 49 6.2 11.1 184 13.4 13.1
55 105 59 249 86 179 5.0 6.0 10.8 17.6 12.8 10.2
30 00 3.6 00 42 00 51 59 11.0 21.7 13.4 11.0
31 00 40 00 46 00 44 00 96 0.0 114 o0.0

3-level (TQ)

BRISTOL



Significant CPD1 variables: 2012 Chinese/English/Math — VA Xc — two LEA
Gt BERRET IV AETE: 2012 BEIEEYN GYERERIX, 2LEA)

CPD1 variables FEEWVER (H—) & LEAL LEA3

(VA Model Xc, 3 level) (ZEIRMEETEIXC) C|E|M|C|E | M
— type/length of CPD - RWRRESEA/ AN | R (B |E | R &

Total formal CPD hours EREB N R ER)| B2 + +

Total informal CPD hours JeIER TN K B ER) & E2R

Participation in Qualification X ’

programme FHRERIRE

Participation i twork of N

rchetomed " BT R R

Participation in Individual R

issormon sy ARG AR

Participation in Mentoring and/or R ZHEHKIFEHE KBS Wik

peer observation and coaching a5 )

Participation in Readi v

p?gfggsi?)r:(;?lz?er::ur?g %ﬂkiﬁﬂ‘]ﬁ@

Participation/Engaging in informal  [G]Z&[E]IEIE KB 2 W B2

dialogue with your colleagues 2R +

Participation in research project, s .

Writ!ng papers . _ ﬁ@m%\ tﬁ)’dﬁg + | +

Zirdtls;g)ﬁ;lﬁ]ré/Engagmgm activities %ﬁﬂ:gﬁ\ %‘}‘4%\ Eé&éﬂﬂﬁ‘fﬁﬂ

.% University of
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Significant CPD1 variables: 2012 Chinese/English/Math — VA Xc — two LEA
Gt BERRET IV AETE: 2012 BEIEEYN GYERERIX, 2LEA)

CPD1 variables Bt kR (—) e LEA1 LEA3
(VA Model Xc, 3 level) (ZERRMEFETEIX) ClEIMICI|E | M
- content of CPD -EWRBHIIAE | (3K (B | % | K

Participation in how to teach in a — X
multicultural setting WIS LT B T HIEE
Participation in instructional FEHZERIE R ER M T s )
strategies and teaching methods B4R 5 AR
Participation in teaching content  FEFHIFERIHIBFENBEEEHZIK
and performance standards 1’71?/&
Participation in Class management PFZ% & H - +
Participation in Student discipline — Ly
and behaviour problems %ﬁﬂ@?ﬂﬁ—'ﬁ'ﬁ‘j\j 17 )
Participationin h t |
s‘?urdlgln?ci ion in how to counse L s

% CPD activities at school level

SIRE TR VI E 7t

.% University of
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Significant CPD1 variables: 2012 Chinese/English/Math — VA Xc — two LEA
Gt BERRET IV AETE: 2012 BEIEEYN GYERERIX, 2LEA)

CPD1 variables etV rE (U—) TR LEA1 LEA3
(VA Model Xc, 3level) (ZERBEREIXC) C|E|M|C|E|M
- factors of CPD - R KR AEIE AR-AEAE
Factor of Perceived future CPD X .
need related to student éiﬁﬁﬁﬂﬁ%ﬁz*%ﬁ?*
development and class H=
management K
Factor of Perceived future CPD
need related to curriculum and BRESH¥EZRKERFAE
teaching methods
Factor of frequency appraisal
received ; yorp BRI B R
Factor of CPD through f@.ﬁ’% ﬁ;'—? E%Z%ﬂkﬁﬁi%‘vll g
collaboration and feedback @§
Factor of CPD through educational ﬁﬁ%{ﬁﬁﬁ'—?iﬁz:’éﬂkﬁﬁ . )

resources and support

=y S ES

[ University of
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Key Features of Professional Learning Communities - Bolam, et al., 2005

Bk 3 3k F A ) 32 AR

Brief findings of EPLC:
Although PLCs don't look exactly the same in all schools, Bolam et al’s research has found
they seem to display eight characteristics, which they exhibit to a greater or lesser degree:

Eight Characteristics of PLC:

1. Shared values and vision FZFIPHE AR =

2. Collective responsibility for pupils’ learning BT REZIINEATE

3. Collaboration focused on learning RETEINEE

4. Group as well as individual professional learning FHEANMER TS

5. Reflective professional enquiry RBHEEIRR

6. Openness, networks and partnerships FrstE. MERRBRRAEEIKERR
7. Inclusive membership BB 2518

8. Mutual trust, respect and support HEEE. BEMNXH

Four Processes to create a PLC:

1. Optimising resources/structures to promote it WIRME ., TR E S
2. Promoting individual and collective PL i 2 R v 2| A=

3. Evaluating and sustaining the PLC over time PG IR T ML S LRk 2 B 1E
4. Leading and managing to promote the PLC BTSN E SRR R B

(www.eplc.info)

Elic University of
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Existence of Key Features of PLCs in Chinese Senior High Schools
(workshop / interviews)

o [ o 2 2 M 2 ST SR R B

Examples of PLC factor 1 — shared values and vision: typically transformed into slogans
and evidenced on classroom walls, banners, hall of fame — but some may be too abstract
to follow or realise

A teacher stated common shared values across the school:

“I[We have] shared visions of improving teaching quality and college enrolment rate and
promoting students’ healthy development” (reacher 1152, 132-134)

‘HERMERMER KIFHE: B URERERARE THEREE, &
BES NE — BEFEMERNMBRIFET THER, LB RS

“ENTEIT—FEGHT B s BRZFCBERIGNTE— NI EF, 2K
g 2% _‘//\/fﬁ I}E s %‘g ﬁ/”cilZ: %é ﬁ?ﬁ’ /L;'ﬁﬁz% o (Teacher L152, 132-134)

Examples of PLC factor 2 — collective responsibilities for students’ learning: common
practice is demonstrated at different levels of the school, such as established teaching
and research groups by subject and/or grade year

‘BATHREZINEERTE HBHE: ARAEEZRPARBEXRARF,
(PIEZ RN LN < YA

Elic University of
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Existence of Key Features of PLCs in Chinese Senior High Schools
(workshop / interviews)

o [ o 2 2 M 2 ST SR R B

Examples of PLC factor 3 — collaboration focused on learning: evidenced via different
groups set up for different purposes with specific time and venue — but still lack of
communication between offices and teaching groups

“We, six subject teachers of a particular class, have now formed a joint force. We have
scheduled regular small scale teaching and research meetings once a week. It is class
based, and the class teacher chairs the meeting. These six subject teachers together look
at how each student is doing, which student has potential, and to whom we should pay
attention” (Teacher L1S1, 167-175)

“There is no sharing, discussing or exchanging success or failure experience with other
offices or colleagues” (st routemap. ex8, L152)

‘RETHINSIE HWBHE: FRAERREMNBL, URAT ERE—
H BT H R BN — BR R EZRAEE S & /N Z [R5k = 118

“ B BN THEBLIEHANFIT— T ETT, BANINFIREER — P DE S
LIBEEENE AL o EINTPHEZITBFE—2R 0T 1801 i85 R IE
/Ez #} W //\%é‘ ﬁ‘ fgz )? s ,@‘ Z;‘ ﬂ[ ﬁﬁ’ﬁ—? %é‘ ” (Teacher 151, 167-175)

“ BAERIEAF] ]2 [7 B Z e ) B KIU LT HTRVT S stromemon. x5, us2
.wé University of

X BRISTOL



Existence of Key Features of PLCs in Chinese Senior High Schools
(workshop / interviews)

o [ o 2 2 M 2 ST SR R B

Examples of PLC factor 5 — reflective professional enquiry: routine after-lesson reflection
on teaching, students’ exam results, individual professional plans, and use of student
feedback — but reality of these activities is questioned

“The students give feedback on teachers’ practice every month, and then the teaching
administration analyse students’ opinions and discuss the results with the teachers” (s, exs)

“However, reflections about the results are never publicly discussed. And the teachers
usually do the reflections only because it is required, and do not pay enough attention
during the discussions of others’ reflections about their practice” (s, 1+ routemap, exg)

‘BRI KIBIE: RIERE. XEEE RS RN AN TR
I 8L B R P 2 AR BT 5 B S AR BT T — BRI EHER

“EINHZ R PHERE, FEHZEXAEITEBENF RigHEFLR
fﬁ%ﬁﬁ%&ﬁ 7 (L2S1, ex5)

“IHEXLR BIEIM L RAEGRE T BN/ R BT A
AT B, HANBRINLLE, TOHERIEFKEE s om0

(Oct/2013)
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Existence of Key Features of PLCs in Chinese Senior High Schools
(workshop / interviews)

o [ o 2 2 M 2 ST SR R B

Examples of PLC factor 6 — openness, networks and partnerships: such as valuing online
shared education resources, establishing new partnerships between local schools called
‘lianpian’ — limited resources in rural areas to extend schools’ networking

Examples of PLC factor 7 - inclusive membership: there is a general consensus that every
staff should be a member of whole school PLC leading typically an obvious challenge is to
include non-teaching staff in the PLC

“There are few collaborations between teaching and non-teaching staff, and the non-
teaching staff rarely participate in professional development” ew)

“There are few support staff in our school. Although they don’t share the responsibilities of
teaching students, they take care about the students’ safety, accommodation and food” (s,

Ex10)

TRUE. MEERBRMEGIEIKFER R HIBE: BN EXERE. 55
FREBIF kR R (RIRRECH) — BRI BIRA R

‘RS SHEE BBNE: FEEILRIAN, S—MERRMNMZARLER
RAFN I FEFEE R — B — (H B B RBE R RARARE AN ROVFE R KRR &

“ BINBIITIIN REL, BAPGHEATTAE, EMNINEEHNLELE,
1t ARHEREFEATIE” s o)
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Existence of Key Features of PLCs in Chinese Senior High Schools
(workshop / interviews)

o [ o 2 2 M 2 ST SR R B

Examples of PLC factor 8 — mutual trust, respect and support : in general, harmonious, trustful,
respective and supportive relationships between staff reported by all case study schools —
however, there existed collaborative and competitive relationships between staff, particularly
teaching staff.

“There are mutual support and collaborations between different departments. The strategies of
the school have gone through democratic appraisal among the staff; the leaders of school
respect the teachers, while the teachers respect the students” (s, exs)

“That’s good, but creating mutual trust and support is easier said than done. For example,
the school pays some compensation for teachers’ teaching. However, there are gaps in
compensation. So although just a little, trust and respect between teachers seems to
appear at a superficial level on certain aspects” (L1s2, 2ndru, 98- 107)

‘MHEGHE. BEMNE BFHE: FEREGENE. G4 BES5X
FHRIRR — R, THREESESREFHNRAERR, FHIREMEBUNZIE

“BREWFN, FRRK; HFEEZH, ZUTFEEFZL, £AETHEE” vaes

“EPMFUE U RTIREF,  (ESEEF LA EF R 7] B R ZEE...... LB o, Bl

KA RIT#, LRI ZDEH— AN ERIRE), T IR F ZE1E,

gfﬁﬁ@g BESIHFRNREFELDLL, RE—m, REGTHE, BIL2HTHFE
(L1S2, 2ndFU, 98- 107)
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Impact of PLC Workshops, Materials & Activities on Developing PLC
and Impact on CPD — example of one case study school

PLC TAED /Pt /G a0 R Tk > LR &
Exme xRN —EZFRMNE

Perceived impact of PLC training/materials:
b X IR TR B/ F XA RERHI R -
* Improved professional development practices

B T Bk R SERR

e Potential use as evaluation framework

YENTRUMESR KA E

Reported changes in teacher perceptions and school practices included:
BB RN R LR SR EE:

e Staff have a better developed understanding of PLC concepts such as understanding of
‘evaluations of PLC’ and ‘reflective teaching practices’

B IX RN I RERISE T EH—PRERE, gl e LR G
Z TG 5 R B S ) S
* Introduction of more effective strategies to promote and sustain the school as a PLC

F e T B 218 BURS S RIR R 2R BN Tl S L EE 2 1B 1
.Vé University of
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Effective strategies in promoting schools as PLC — impact of the project PLC workshop
- Actions taken: examples of one case study school

{R A AR RN & Mk 2 I SE A A 25 T — PLC AR LG IR I
T RATE: —EEFARMSE

* About establishing openness, networks and partnerships

BALITUE. MR BRMEMEIKFERR

The school has collaborated with one high school located in another city via sharing internet resources —
“the staff can learn from the internet how the teachers teach in other schools, and get access to
teaching resources; the students can also do online learning” (1 routemap) — and seeks for collaboration
with HEIs and became a training base for teacher CPD provided by a national university... (2" routemap)

ARG WIE T K — TR P& T WBER SRR R: “HBA LA LIEM L
FE I BB A ZONELITEF ), FH A LUK E S B FEFN . FEH
AT LAZATPTEEFE T 7 0o rovemap) TR TR G R AR, BN — TR HIZE TR EE

* About establishing inclusive membership

LR FI e T

Collaboration between teaching and non teaching staff was promoted via for example “inviting the
school cleaners give a talk to students about their work and their experience, which helps students to
have good habit of hygiene and respect the cleaners’ work”... (1 routemap)

SRR T R R IR A ME:  « 2L U R R T AL R, fE
2 4RI FHRIEEN, I SEFRRBIFH DT, BEGRANE)
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Effective strategies in promoting schools as PLC — impact of the project PLC workshop
- Actions taken: examples of one case study school

(R 2R T M2 > I R IR Bda i — PLC ARG KIS
FRATE): —EEFINE
e About enhancing process of leading and managing to promote the PLC
AL IS M A B B R T F I R K R

- the difficulty of sustainability of PLC appeared during the period of transition
management — “sustainability of PLC faces challenges due to changes in leadership of
the school. Therefore, to maintain and sustain school as a PLC needs the policy support
from the government” (1% routemap)

FFEEE N EI R FEEN R RN TR, BT “ ZRTFHEXEA YR HE.. A
EAER BRI 7 BHE G RN — T BL R R T T ERRBHIEE” o

routemap)

- headteachers acting as role model / lack of staff involvement in managing schools —
“the leaders will visit classes and sit in lessons with students at any time to better
understand the situation of teaching and learning... however, due to many practical
issues... staff do not join in managing the school. The staff can only passively accept
the changes without put forward inspiring ideas” (1% routemap, Ex8)

RSNG| RRERR TS5 AREHE: R ELEHZINRE, —F
FIZENTR, TREEINEERIE LN ZLEETER...... (A48, HITFTEFRBIE R

LHIRA, FRAIEHIR LIRERE S SRR TG, NERSIHTZES,
TR —LERIHE PRI St s
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Effective strategies in promoting schools as PLC — impact of the project PLC workshop
- Actions taken: examples of one case study school

{R A AR RN & Mk 2 I SE A A 25 T — PLC AR LG IR I
T RATE: —EEFARMSE

* About enhancing process of evaluating and sustaining the PLC

AR P s A B P i W ey (3

- Setting a target (about inclusive membership) to achieve a ‘developing’ PLC — “at the
beginning of the semester, the school organised an all staff meeting, consulted staff,
conducted interviews and questionnaires to seek feedback on the strategy” (2~ routemap)

“TFEZH], FIRI R ED IR BME, RIEFIRNI T — LRI E
s B AR LEWHAT BB ELL 1B [T BHAT BEHI IR (2 routeman)
* Improving existing sub-PLCs (eg restructure teaching and research groups)

BOESA RN AR AR T HKFAE (NEHFHBE)

“school has strengthened and re-organised the existed teaching groups, planning
groups, and the offices” (1+round routemap) — The school has offered space and time for
the teaching groups and also regulated the contents and formats of the activities of
teaching groups.

“EIEW I T SR EAM A, KRG & FH AU EH TxE B
... TN IS EBL IG5 E T G AT HIRT ], FEXT BB R 75 50 P 2R
A _LHIE TERAEF”

.wé University of
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Summary and Conclusion: Promoting Schools as PLCs
BEME R (RPN TN FE I ILFEE

Developing whole school as a PLC: the concept as well as features may need to be adapted to the
Chinese context given:

RBERBA— N BAEER TR APEREET, T2k FRERRERS L
FURFMIE, AN BAi 2

« Differences between rural and urban contexts B, 2 BRI ER
Perceived challenges for rural teachers and schools 4R A ST A 224 T8 X FI 3k dk

Practical constraints S o BR

Parents’ understanding and support XK BB SR/
e Sustainability CESR935

Takes time for implementation =B B SE R

Support of school leadership B SFHIFF

External influences are required to promote PLC  FTEA KIS, H M T BT
development: eg, better LEA regulations/ support/ . XFS5REBREH#HELRE/EZIL
inspection to promote CPD/PLC 2 3L FEE

«Community link #EIX B 5CER
Difficult to involve parents in rural areas in PLC AT BERE N T\ 22 =) 3 F AR B M
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Summary and Conclusion: PLC concept in China
BEML . Bl EERESESE

Overall PLC concept appears to be relevant in Chinese schools — established sub-PLCs as well as whole
school PLCs seem to exist and consistent evidence on 5 out of 8 characteristics, and 4 processes:

BAMS, TWFEIRFEENHEEBRERMERKIBE - O WNAR AN ER
AW ENEI IR, FER T I\ IARE LR YT 7E

* Challenging PLC features/processes Eﬁk&ﬁ‘f@kﬁﬁ%ik% > ;I\:ﬁ[,ﬁ;q%’mf /ﬁﬁ
- inclusion (eg support staff) Lotk GEMIEHEANRZSE)

- reflective professional enquiry (hierarchy / REMEWVERT (BZ04R85%)

lack of distributed leadership)

- trust and respect (cultural context) %ﬁ'@‘%ﬁ (jC'ﬂf.‘%j%)
* Most developed PLC features/processes %ﬁﬁ%%ﬂ%ﬂ%lﬁl%ﬁ%ﬁ/ ﬁﬁ
- shared. value and \./isji'or\s TEEFMMERE S
- co.IIe.ctlve respon5|b|I.|t|es ﬁ[ﬁ?%ﬁi%ﬂ E‘J%’ﬁiﬁ‘ﬁ
- existing PD mechanism & strong support for A 5L & BVLE] 5 50T T4 S]

mentoring

- 'IcseuatchLeEré?J n(cpe?'(c)arier:raI\oNoeL;S';c )P L?Za; ncrzl1 iigt;1 fgfe\:éngg Hr, LEA3ﬁ$‘EEﬁ§:}’ L E‘J%Uﬂif({l‘PLC
to Chinese schools or their own school &ﬁ*ﬁ%‘ﬁ*@ﬁmﬁﬁ% H‘J?(&E

Some evidence from MLM analysis of positive ZERMEERSFZIEELRT,

impact of CPD/PLC on student outcomes CPD/PLCW%%%E%%@IE@ B‘J%ﬂﬁl

.Vé University of
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IEEQC/ITDEQC lessons learned so far
MIEEQC/ITDEQC MR EX ) & L

e “Value Added” measures would provide an important and welcome addition to
current school evaluation systems in China but need to be aware of limitations

EIE I EEREN R, BEWVEESR -/ EE B ZRIBHTF
Wi, ELFNRRERIEEFR T #
 The evidence suggests that a range of “value added” measures are required — eg for

different subject outcomes and groups of students. Also consider extending to non-
academic outcomes such as vocational and attitude measures

PR R B, TEAARRENEEE, FlsXARFZRNAR
AR, MH, IPRETERRIFEHBF ERLEISR, B
W EMFE IS EITH

e Data quality is crucial - rigorous and systematic longitudinal data collection
procedures are required to ensure data quality, as well as explicit agreements
between schools, administration and research organisations taking responsibility for
data collection

BEPRERRCE — DA EMARGURIN B RERER, DAL
ﬁ%{iﬁ(, FHEZR TBERAL R RN B8 RER AL, B A
3
.Vé University of

B BRISTOL



IEEQC/ITDEQC lessons learned so far
MIEEQC/ITDEQC T EX ¥ & 5o

Widespread and comprehensive training is needed for policy makers, school staff, evaluators
and public to enhance understanding of the “value added” concept, data collection procedures,
statistical methods and limitations.

JTRAEE R IRINERKEE . FRAR TFERRARN BE B, R
KRERF - IERARNGTHHEU R ETFEENRRE, BELERN

Regional or City focus is needed for the evaluation, as a national base of comparison may not be
relevant in a country as diverse as China

B EXHESHEENER, £EENGE—IPN RSB, B PAX
BTN E SR, REBDER
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Thank you for listening!

Email:
S.Thomas@bristol.ac.uk

Project Website:
http://ieeqc.bristol.ac.uk
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