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The teachers Professional Learning Communities (PLC) toolkit was created after consultation with
Chinese teachers (November 2016) and ITDEQC advisory group to identify best practice in how PLCs can
be promoted and supported in Chinese schools. This approach responds to stakeholder views indicating
that the PLC concept and approach needs to be adapted and sustainable for the Chinese and other East
Asian contexts.
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Therefore below we provide quotes illustrating best practice in promoting PLCs and other relevant
comments and examples from the staff in case study schools, policy makers and teacher feedback from
PLC workshops. These quotes have been selected from the ITDEQC project data and focus specifically
on some of the processes and activities that might be used by school staff to promote and sustain
their school as a PLC. We also provide some questions that school staff can ask to reflect on their
school as a PLC.

ABUERIR B BT RF B LR Sally Thomas 3%, k. Bl B Mk EBLSES (HF5E:
s.thomas@bristol.ac.uk) . ZRiFH T X ETHK. FHARE THELFSHSHMARRSE (ESRC)
FEEERRBER (DFID) BRAHE) “BudHEHEETMERE” (RES-167-25-0353) F1 “ it
BMRBEHEHRE” (RES-167-25-0428) I H WX &F . B IFERLHHE X 1 -

http://www.bristol.ac.uk/education/research/sites/ieeqc/ o

This document was written by Sally Thomas, Xiadong Wang, Dini Jiang, Lei Zhang, School of Education,
University of Bristol (contact: s.thomas@bristol.ac.uk). Translation by Wenjun Ding. The research was
supported by ESRC/DFID funded projects Improving Educational Evaluation and Quality in China (RES-
167-25-0353) and Improving Teacher Development and Educational Quality (RES-167-25-0428). For
further details see project website http://www.bristol.ac.uk/education/research/sites/ieeqc/
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1. MFAMEE T EIILFE G
Leading and Managing a PLC

T (R0 7 R BN Tl 2 ST SR R R Ul R O, BT OR 1 At BT (03 Bl AR MR 3
170 PTCL, BERBAEME T — 51, VARG ER ST, R I F e DY A J7 e ik %
Wiz LR R : BRIt =2 E s, @ EES 61 i nss i Wwh s
BT o) Sh AR . RATEZ G 2 a4t T — e @t 45 & B O 5 bk 22 =) LR AR 4T
M2,
Leadership and management are vitally important to a PLC, underpinning all other activities and
processes. So first we provide examples of how head teachers and staff in our case study schools
promoted their PLC in four ways: developing and sharing a learning vision; building trust and
collaboration; promoting distributed leadership and evaluating and monitoring the PLC. Following the
examples, we pose some questions for you to consider in relation to your own PLC.

FE AR T B

Developing and Sharing a Learning vision

o HRFERRL IR IR RKERREIEM

The Key role of leaders in developing PLC
WA NWATF, B PR PREN SR HEWAET RIERUL, 2845 Bl TR0
XHF BRI R BB UM BUF AR . NEIARM M. (LealSch2English : 392-393)
The first thing should be the leaders’ decision-making and support. Others, when considered in a big
environment, should be the whole district’s support of our school. Another thing is to arouse teachers
as well as school’s inner initiatives. (LealSch2English : 392-393)
IX G REAIE A R A RS AR 22 B e AT DL R A, HEERJEHLA o The features and
processes of the PLC need to be adopted into the daily practices flexibly, based on practical conditions
of the schools. (Plc 2nd FU lealSch2, HT line 178)
B MHREN AR AWM ? 25 SUFRAEAT A, THIXM 5] S 2 (1) 72 iR 55w
WA CLEAEN, ZR U IR A, FATHAZLE R A mREZINERX 2+ A TE, &
WELZT A, WAiEErE. BLLE/EN. What should a headteacher do? That is to lead the whole
school, of which the large part is rooted in service to the school......... It’s also about setting an example
by our own behaviour. If requiring teachers to come to the school a bit earlier, we also have to often
be in the school earlier. If asking teachers to do a bit more, we too have to do a bit more, to set an
example. We must set the example to the staff” (LealSch1HT, 155-156, 167-168).
PATFRIEHR T, RPN T 2 e mA, AT LA PRk e, — S bl 5L
o, AR AT A A, BATA R SO . Rl SO R AT A 7 XA [ ST — LEAME AR
HRIA R ERE o B, REILRBER X FNME, FLFEIERIEAE ., LRPES, X
Py & S PR RANGEEE b, G E FR AR TAE, RT3 T IE15 5 Sk
WMo WIGREERELRE, BRI T JUH ML — A AR, BB —AN 07
), FAMEGEEE EE, MEREERE T LK. Bakia, MajtdEERMAILG, KIKHIES
fEo weeeeeees W, TR FEEAAR, (B — ke, MKEHETE,  wle i A A R frd
A, FERIPEESREMEN . MEHEE. 74h, @it amiee (TR 7 @i # A
HZUREN, EERTHR (KA .
For all staff in our school, we use two aspects to develop the [concept] of learning community. One is
school culture...What is meant by school culture? It has its outward appearance, but what | talk today
is pertaining to the spirit. The common value, the common ideal, the common vision that we all
pursue is a culture...Another is performance with an established good brand of our own...Particularly
establishing a brand school is to provide the direction for people’s growth... Moreover, through what
approaches [can it be done]? It is through the trainings organised by teaching and research group, and
improving [the contents of] the trainings” (LealSch1HT, 17-29, 33-43).
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o SN THUMMHALFR A T AT FEI W EREER
Leaders’ explicit commitment to sharing learning amongst teachers and other school staff

BA K S — A=k, A PMRESCHALER, MEEHNKR . BfE—%2: AR
Ko MBS, AR BRI DN AN RS E TR, Mk —#FARE
Ko RARGWR A LER KX — M. A TR — Rt Imsk, XA —
. Our headteacher has put forward a three-step strategy including to develop school by the school
culture; to manage school by rules and regulations; to enable the school to flourish by outstanding
teachers. The third one doesn’t mean to cultivate just one individual to be an expert, but a group of
teachers. Indeed, this is a concept of the learning community for cultivating a large number of
prominent teachers. (LealSch1JT5, 575-578).

MAEBRATALLZ A EAZM, MEAF] . AR, A61E. ETREMNEF], R
RABK 2 —FE ERRE . TN E X, BRIAT AR BRI U 2 — 2. Our school value
is a kind of spirit including cooperation, learning and research. Thus, we do not allow teachers to
become Three-No teachers including no learning, no research and no collaboration. (LealSch2ET2,
489-492).

FyANEEAN A B A A R A TR, (R HEACIRL, Every teaching and research group needs
to organize weekly open lessons to the whole school to enhance the exchange [of experience].

(LealSch1ET4, 82-85).

PLAZ YRR T SR IR = A ER AR H B, S ARt RN RAERITEH . 207
P BV TAER), #PiZZ2S, X—m2IEFTm. TRERMHAEH e s, ERAMTPEA
ER LR IR E BUF A . =208 T %4, REX— SRR R E Ersik
SR TAE A I — VI VAH 2N T BRI R - X AU 25 N — P B S, XS R
HH]” (Lea2Sch1HT, 25-29), It should say that the three points you mentioned are very important.
First of all, to speak of inclusiveness, all the staff, no matter whether they are an admin staff, a
teaching staff, or an assisting staff, should all be involved in [the community]. This point is very good.
The second is the common prospect of educational teaching. Taking our Chinese people’s word, it is
the common ideal of educational teaching. The third is that it is all for students. Because from
educational perspective, all work in school is for the development of students......the concept brings
people a kind of warm feeling, is very important” (Lea2Sch1HT, 25-29).

o RSN T{EH R TR R K EEEE

Leaders explicit commitment to staff development

PROFENEH AN SHMMED . FRUFMRAREN 7, ZLEEF)IR e A B
7o RN T ERATRIE, A SERAVRIER, WSS A, MR, 9k
25, YRR, P TR s TR KRR, G2 HLIEFNFRZINY TRK, #2RH
PO XL N TR, X R EU I T AR A TE A R g A< B h 2 AL 75
PO &, AR TERATEAN A ABATE SR LG, 2 5 SRR BN B R R R Ak
K, BHWMKR I, 4S9, School leaders play the role of organizing, appealing and
promoting. If school leaders don’t attach importance to them, these activities will die out. Only if
school leaders attach importance to teacher development will they do their best to promote. They
appeal, supervise and promote. Leaders usually participate. To tell the truth, among senior secondary
school headmasters, many of them were outstanding teachers, special-grade teachers. After they take
the position of headmasters, they usually attach more importance to professional development of
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teachers, because they themselves support outstanding teachers and they are not pure leaders or
executives. After they take the leading positions, they pay more attention to the professional
development of teachers. Their work is more persuasive and pertinent. (LealLPM2 : 339-345)

o URENASIREEIFRIHIRRE

Leaders supporting staff development through additional funding
WUERZZ X B SR AR R, FTRLE C#EE, RATIAE RER I B ARy, mrbl2s
R LA e, PRHESCRE, R DASAIR—#B4r 98 H . A teacher, if not satisfied with his
or her own degree, could do advanced studies. The majority of our teachers now have a Bachelor
degree, and could do an advanced study and achieve a Master degree, which is very supported by our
school and the school may pay part of the tuition fees. (LealSch2English, 23-25)

BAfRESAE

Building Trust and Collaboration

® U SIRER TR B O

Leaders supporting staff and student well-being

imHZIW TR A B, AR WM, BaRReiFiR—iRk. RWSHaEH RS
HE TSN EE O, DA AESS, VS A e TARL, WEIFARTER . A%
RAEHASL T = E EBE T, AR Z 200, KPR TAE, ORI EF, b
M GTAVR VR, Zn BNV A TG TAE S, HHEMAZE AR . When teachers
have difficulties in their work or life, they usually chat with school leaders. The school leaders will get
to know teachers’ conditions from us the intermediate leaders and take care of their life. Good life
enables them to work well. Our school designates three principal education specialists. They are all
experienced teachers, and have been class-head teachers for years. Their mentality is very good. They
give us regular lectures, teaching us how to balance life and work and learning how others treat
similar things (LealSch1Chinese, 179-183).

MR, AT 2 IR 245 00 T R X PRI, 28 W B F 1, FRZIMEAR X —
Mo TATFEOT. O8FEHEFARLF Z AR E I thAK T — B EEW T, F2RARK. PEANA 5
HAKIZ A DF. ZIMHEZ H H ORI A D, A AT, BRAZ, HREMEEER—
Peo R DMEEREZ b, AN ZIE — M RRKEAE, 55 RE @I LB OEH
AR R . FIXFERIFFIRATFERAR 2, URAT L2242, The Chinese have a custom to eat moon
cakes on the Mid-autumn Day. Once they found many boarding students didn’t go home on that day,
teachers bought moon cakes with their own money, so each student had one, despite that each had
only one. With this kind of affection, students have a natural trust in teachers. Examples like this are
numerous in our school. You can ask the students (LealSch1JT5, 417-421).

o I FHEWRFAEHN L R IRB T

Leaders ensuring student voices are heard
AR, A —DWEIHATE, 1EERATE B NGRS E TR L/ N E L, SEERE AR
[ TR FRA TR F S G O, LR FRATTAARVE I BRI EE,, SR BT AR B A TR AR A T
AT A AN, R TR A A ), REEFIUF ], At the end of each semester,
students give an assessment to teachers. We are asked to give some sincere opinions to teachers that
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are to better reflect our learning conditions, our thoughts and expectations of teachers. Then teachers
communicate and make adjustment according to our thoughts. This promotes better interaction
between teachers and students as well as our learning. (LealSch1ST2, 71-74)

o URHEHRETTHNARFK

Leaders ensuring that teaching and research groups are organised most effectively

e AR R DUE A AL G, SERARE . DA S BRI, B LFREN
E,%wwﬁmzﬁmmzﬁ,ﬁMﬁmﬁM@ ﬁmiﬁﬁ%,iﬁﬁ*%13ﬂﬁm%ﬁf

—EHE, 2 BRI, JLEE %4, Now, the management pattern in senior high schools
takes class year groups as core. In the past, the teaching and research groups took subjects as core.
For example, Chinese subject groups, math subject groups. However, this pattern has been changed as
there are now 13 subject teachers in same class year group. They, as a joint managing group, can
jointly serve to students. (Lea2Sch2RH, 316-324).

FROGEOLAA R, WA R—FERWE TR, milm—FRRE, 32 8 MEX
20, AT — MESCRR RN, ANV — IREAR RS IR R], £RAR&R, X
FEME) B 2 kB — O 2 WS Re S 2t ., B2 )URES L4F, The school has also set up
the lesson preparation groups, which are teamed up by the teachers of the same subject and same
grade. For example, there are altogether eight Year One Chinese teachers. They form a Chinese lesson
preparation group and meet up once every week to prepare class lessons together. The purpose of
collective preparation is to enable each teacher to improve and deliver good lessons. (Lea2Sch2DH,
130-133)

o UREMMR, IFHFEERTIERRE

Leaders ensuring that student support is the key focus

(A5 &)ﬁlBT“ﬂ%%W*ﬁLti%Tﬁﬁ,ﬂ%AME A 13 AL Im#ER 2= PR
MR B AR, REEMIE, BRSO, BAHEFIMM, e T 2117 R 4
Ak, H‘gfi NG, BE—ANN, XAFET, F0AE7” (Lea2Sch2RH, 316-324) [In our
school,] a class year group consists of 13 subject teachers as a collective team to manage
students......These 13 teachers exchange their daily information about individual students’ learning. So
they may pay particular attention to certain students [who need support] and provide help to them.
The advantage of class year groups is that it assembles teachers of various subjects to manage a class
or students” (Lea2Sch2RH, 316-324)

EHFERMH, Bt m—FRAFA LI & —FRFENNIAR, 587 8m = &=, fifl—
HEREZAE, AR, i s = E%@,%Eﬁ%:,@M%Eﬁiﬁﬁﬁ A A
SRS B KA B ) TR, AT TR I AR K — %@“,Eﬁxm,wﬁuﬁﬁﬁ

AN Bl = HL AR, SRR, B, B, MR A4, B
BAtA, BRI, Wi R A AR, WA R A, R WA TN, I
AHEEES], IREEWI2EAE, IXFEH ARSI, All teachers who teach new senior secondary Year 1
students would be in Year 1 class group. When the students are in Year 2, the teachers would be in
Year 2 class group. When the students are in Year 3, the teachers would be in Year 3 class group. The
teachers would have more detailed understanding of the cohort students’ development for having
been following the cohort from Year 1 to Year 3. Cohort teachers can identify and exchange any issues
about the cohort students’ development. For example, how to face students’ psychological changes
from Year 1 to Year3, cohort, teachers can draw from and cumulate common experiences, such as
what should be paid attention to at the first week of the first semester, or at the 2nd week; how to
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deal with naughty students; how to face parents of difficult students; how about students that lack of
interest in learning. Cohort teachers can communicate with each other about all these issues.)
(Lea2Sch1RH1, 410-415)

o YRHEREITEL SRR XIFRBERMAETHET A

Leaders encouraging teachers to develop teaching materials and conduct their own research
collaboratively

DAL A A SRV LI BOA B R, B2 E 5 - HOH S # AR AWHHK
—MNEE#AT, Mo LalE, MERE. NE. KEl. B, AANCKEE, ®REER
Weee e BTAIAE S AEAE AT AR C AT T —F0 XU BT L AN =2 0 22 8] i & AR Y R
I, ZIHASIS 2 (8] (VA B AN A VE . EL A% . Our school does not allow us to buy ready-made
teaching materials. We have to write our teaching materials. Even being the head of the teaching and
research group, | am definitely not able to finish all the work just by myself. So we collaborate and
divide the work between teachers according to the requirements of time, contents, genre and format.
And then all the materials would be verified and discussed. Therefore, now there is an established
atmosphere of collaboration in our school. The cooperation and communication between teachers are
very good, and those between teachers and school leaders are also pretty smooth. (LealSch1Chinese,
189-192).

PR T H)E, FAVFRZIH 2 —5, )5 EXA X 2E R = X AN RS 4R
E4, fRfR gt 2 R, P gl B2 i SOX T 1540, ATV AL TE LA, w2
i BB ST TARAE —EE, B A AL — AN KR ERAE, w2 AT R X — 3R, RJE TR
HIRE o i — L@, S — AT, RIS FEIL TR, ERNTER R 72
ARG ST, R A B X B R P 2] 21 . As for research, quite a few
teachers in our school do that, and are also involved in the projects conducted by our district
educational authority. And it is done by teachers of the same group. For example, | teach Chinese. Our
school has set up the Chinese teaching and research group. That is to say, all the teachers who teach
Chinese sit together to propose a big topic and explore it. Accordingly, teachers of junior and senior
high provisions separately carry out their own specific themes under the big topic. For example, the
topic we set for this year is about how to cultivate students’ good learning habits under the
circumstance that rural students have a poor foundation” (Lea2Sch1JT2, 84-88).

o UIREFEINBUTE AN N TIEMES TIERNANEE

Leaders taking account of both individual and collaborative work in teacher appraisal

UM A TE L2 R A )X A A%, 2R B ZAAERATIX b, 80 SR sLt, emM—14
CHREEAL T eeee RECane, JATHA—HEC, — ey, Boehkem 7 AT, BUs
w AR, SRR e T B GE ST, YT IR R 2 3 RS W AR AT AN N B RS
(Lea2LPM1, 168-178) Some schools implement a so-called bundled teacher appraisal. For example,
both of us, one teaches Chinese, another teaches Math. It is no good only students’ math but not
Chinese performance improved. Although the appraisal of the Math teacher takes account of his or
her students’ performance in the subject, it also considers the students’ performance in Chinese.
(Lea2LPM1, 168-178)
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i SN )

Distributed Leadership

o UREHAEHFUTARRIN &, RIERHET ARG AR

Leaders supporting and facilitating opportunities for all teachers to contribute meaningfully to
the PLC

PUAT BAAR A B A MBS A L Rl ok, EERBCAMIZE X E, IR T X 7 m e AR ) B
Now the teaching and research office has been singled out from the dean’s office to do the teaching
and research, which strengthens the working dynamics in this respect (LealSch2DH : 234-237)

KR TE R FEER T, 2O AT 2 Ak i = EE R B - HIXN EERKEF AT
£, MATRE R %, BT FARMETEEHAMEDT . FERKMENT, #'F FAEMET
HRAATX— 25240, @dmEEH MRk, EHX—NZHOB TR, B
KEHAT, HLEARHARKEIN, KGRI ZAIES TR HHEKEBEZERA R E . The
vice-headmaster is the executive headmaster whose main duty is in charge of teaching and research.
This headmaster and the director of educational administration both belong to the administration
line. The director of educational administration is also in charge of teaching and research. After
discussion, the executive headmaster, the director of educational administration and the leader of
teaching and research group leaders bring up a term research plan for the next term, and the teaching
and research group leaders organize the groups to accomplish the plan. (LealLPM1 : 519-524)

BT R AN EERIE, HIURZ T H BUDEH KKIER T Bk eI FEAK, sLhn Bat
A ILFDER 2 4 200, R — B EAH T ) b U NS — D, LU T I 20T BRI B
B, A, B, . B m. AT AL B E R BN, AR
PRISFIA] . FEARSHS TAA LI 8, #5800, 1 HURAR I S Lo PR M, b g 380k 4 2 VR U
KB, Young teachers in many areas are spontaneous to form a professional development
community based on their common interest or having the same teaching subjects. For example, some
teachers are interested in environmental protection and establish an environmental teaching and
research group with Biology teachers, Geography teachers, Chemistry teachers and Maths teachers
joined. They discuss and write paper at school, and carry out environment monitor after school. Some
teachers in Shanghai even monitor the water quality of Huangpu River. (NPM4, 218-227)

FERZ AR A EN S Bk . ENTH T2 2R RS, RS TAE %A
7o TR G SEEIG B URAE e eee e EE 7 U IR IR ZA G B, A& AR — L8y G 1F 0 1) R A
WAL BIES) . XA LA ER 2RSS . REG IR, G2, it FZ% A7
R B wRE . AEERARBITESIER, &M ERTR, mARXEAR, W LR
7h, FEEBEAREINER . X AT YRR E AT Re vl A B E0m, A M RS ok
RIF R, RS AR I He iy, BN A2k, R N4 BXANES), R
i — e s B4 ) T{E. There are more and more opportunities in facilitating exchange and
collaboration between individual subject teachers. Now, we have quite a few courses that need to
combine different subjects together...for example, the course of Comprehensive Practice Activity...a
survey activity is designed for the course about outdoor pollution. The activity needs a few different
subject teachers’ support. It needs Chinese teachers to guide students about how to write a report,
ICT teachers’ advices on collecting information from the Internet. And the pollution may involve
knowledge of Chemistry, and then Chemistry teachers are needed. According to the course
requirement, the Academic Affairs Office will have to arrange those relevant teachers in advance,
from who to lead the course, and who to play a supporting role” (LealLPM1, 231-241).
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PO 5 B Rk S R A

Evaluating and monitoring the PLC

o JREMRENEWRBNEIF/IWE

Leaders ensuring teacher professional development and learning is monitored

FARE BRI T L & B 55 5 B 2 [ THITENY, ] B s 2 AN 22 B4 S T 00 5 = Be i 24
SIS S B UL, SRR R B E o S L [RA SR AR [RIEPEAT /73 The school has special
assessment of teacher professional development and learning. Teacher professional learning is
assessed by means like quantitative check and school leaders’ irregular inspection tours. Different
assessing methods are applied to different professional learning communities (no specific reference.
It can be found in document on page 52)

MBI IARY TARER, IR E T2 S, WE RS, TTigRRit s, it
NN D UGHER YT, B IMSER SRR, REIEIINE, RS T BT
, VERNZUM B & TAER—MEMINE, 2 BRI A s According to the Teaching and
Research Office’s requirements, teachers should regularly reflect upon their teaching, and truthfully
write down their feelings of teaching, whether the successful parts or the parts that need to be
improved. Every semester these reflections will be gathered together and even be given a score as a
part of examining teachers’ daily work. (LealSch2RH, 129-134)

— R PR BN ER B S8 TR — A 2m i R, FRERE DB /NG, &
—ANEH], R AR, R AE R RS A B IRVENY, R R E B S A [E] S ) A
HEA DM, REKENMLHTEZ, —PMAREL T, BEEFENEK, FRILETE
Hil, EBEAALIXK, M2 6 HKRFZFEMFHEZ. Generally speaking, teachers should have a
comprehensive review for their education every half semester and make a written summary. For
every semester, they should have a self-evaluation for the results they get and for each year they
should make a comprehensive evaluation for themselves and their colleagues. The principal will make
an assessment for them and after a year they make an annual assessment. But the most important is
the academic assessment at the end of June. (NMP4, 230-233)

ZIMH) 2 B AEN ibE, F—BERBRBCAEN IR R 8372 4 R IR AR I 2 % 5
B, rRATr, MG BETER. WHRER T —ERRENRS, RTERNEBRIILTE 2
Jii, B EHIRILFH BOTPR S, XA FRER S ZUNHEAT BRAR 7 T xR 2 M e . BT AR
ZIER —ENEHEMEN, WA, Ak, %%, AR, The education of
teachers, including profession enhancement, should have a complete teaching assessment system.
When it comes to the end of the term, scores should be given according to complex contents, and
teachers will then be ranked. For those who perform well should be awarded some honorary titles.
Honorary titles are given to our school’s excellent teachers. And excellent teachers’ title given every
term could play a very important role in achieving a higher professional title, which could work to
control teachers. That is, by so doing, there is a system, measures, rewards and punishment, as well as
effects (LealSch2RH, 209-313)

o URHRHIFERBIIZH, RILLEZIRS, MNTREHENHIBFEKT

Leaders promoting the use of student feedback and academic outcomes to improve teacher
performance

PRI S R GHE— A RO S B RS, The record of students’ academic outcomes is
an important indicator for reflection and improvement of teachers. (NMP2, 203)
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WRRE S — WA, BASAL, SFEFEAGTHIR. FAENZIMEA —NIF, AR
ZIMESA T 70, WRABATGEARITIR Y, BATF AT RERH S, ARZ A EITA Z IR A b AT] Fim —
T, SRS, RS, BUCE MR EATING, RIS = A& B RS, Ak BER
S HIFARU, b TE 2T, IR ESRAAE Z KA, LU anfE a2 ) (8] A 4k 24T
KT Y2, RARANSEE —LE Y, LRARAHERKAMAIVLZ. If you teach Year 1
students and do not do the job well or students do not like you. There is student evaluation on
teacher performance, and then students may give you a low score. The school will appraisal your
performance too and then may consider not allowing you to continue teaching the students in their
Year 2. You would stay in teaching Year 1 students and seek to improve your teaching. If you keep
perform poorly, it is very likely that the school won’t let you teach but be a support staff.
(LealSch2English, 97-101, 149-151)

BANTE A HEREWVE, AT R — Do A4, RIS, BFEZmm B
Wy HHS. AERERE., AENMWERRE, ARAZINELEMP. There is a student evaluation
of teachers once a month. Usually, we can randomly pick ten students in each class. They will give
opinions and feedback on teachers’ teaching, coaching, and their work attitude, students’ satisfaction,
and whether teachers have violated any school disciplines or rules. (Lea2Sch1ET, 58-59)

B R ik

Questions

EF L Rpl, BREBFFEESRKEE LREMEF T EIEFRR TS I FEE?
Considering these examples, what does this suggest to you about the extent to which leaders seek to
develop and sustain your PLC?

YA TV RS RARBUNABEN NIR T B EAERE?
What more could leaders do to ensure teachers take individual responsibility to reflect on their
students’ learning?

M FE v LR S TR SRR I E F R 2R T S SRR R R 2
What supervision and evaluation strategies could leaders use to better monitor and promote the
school as a PLC?

WFE LG | R BAET I, MM BRSO BT R B 31 FR T W L RER K RE?
What school-based training could leaders introduce that would better support teacher development
and promote the school as a PLC?

TEIERFRAE Y, AWM EENWSFEEAE. ENNER T T WEIFFEEHIRE,
MITHES R L EREFERARNFET . SR OEER?

What are the three most significant leadership actions taken recently to create, develop and sustain
your PLC in order to promote the learning, health and well-being of all children or young people?
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2. FAMMZE T E L FEEE R R

Making the best use of space to promote PLC

FeAl T R 22 [ R BE e 0s,  HeAn BN IR, (e a0 AR 25 WL A2 AR 22 (Rl ) A 2 A1
IRATRES R I,  EESUAE E] A BT R G-t VF AR BOR LAY MY~ 16 8 T A2 50F0 i) @,
Space can often be allocated for some things, such as formal meetings, but if you look at the way space
is organised and used in the school, this may also suggest ways in which some reorganisation in the
building could facilitate staff sharing and learning. Consider the following examples and questions.

I 22 8] B Bl 22 > SE R 2241

Examples of using space to promote PLC development

FEAZ LA LR Yy, UOAIREZU I A =BT E, PIFTE, — R e 20m. 38 C0m
RN, P ER ST, & MR BRI R AR T, R U ] — B 2 A —
T, EEIME—, XX SRR FR R K S, XA EH — AN ER I b w2 AT
A PLEARDIRE . HARWEAS . HAHTEE), XASEHEGEIE . The formation of teachers' offices in
our country is mainly in two ways. One is to arrange according to the subjects they teach, the other is
to arrange according to the class years they teach. There is also a third way that is to arrange teachers
of the same class year and the same subject in the same office. The advantage of this kind of
arrangement is that they can learn from each other, do researches together and support each other
[within subject and even within class year]. It is very common. (NMP3, 201-205)

FAARTHERF, HnFA & =L [ AT MR TRAEWIE, KA AIIHE AN R AR /5o =8 B R 2

EEMRIN, P T TABRANTHES M B, B TR EBWHE I E R (8], ERE, EF
YN, REETEE XA ADNBWNES)E, Sl IEF BEakmIEIL T, AEATR TR M A=
, BFRINA S The school managed to squeeze to provide room. For example, the school has specially
prepared two rooms for senior three teachers, because we will disturb others when having the
teaching and research meeting in the office. So two teaching and research rooms are specially reserved
for us. We appoint the time, place and lecturer for the teaching and research activity every time, taking
turns to use the two rooms. In the case of very limited space, it’s really not easy for the school to
arrange two teaching and research room (LealSch1Math, 433-436)

AT I AR F 3 A R 7 Bl AT =, AR DTS, B i se R — e, =
L FIN . R, e Boa K2 MRS — N A% Bk, [FEERZIT
A DAE IR I R rh B AR IR A5, 9RFMNS 2 (LealSch2ET3, 166-169), The basic principle for us to
allocate individual teachers’ office is that, you are a History teacher, all teachers who teach History, no
matter in Year 2 or Year 3, are arranged in the same office. Similarly, geography teachers are all in the
same office and so do Politics teachers. Hence teachers of the same subject can exchange their
experience and supplement each other’s deficiency during the process of preparing lessons
(LealSch2ET3, 166-169).

LE T UIX SAr g, RELEL—BRD, wfEE—A A AR Bk ARIRZ I & —1
A RBLBEEARZIN, ARSI AIE —ANEE B NS LB A, RN S BR R IR
. FHMEFEN A EHMZAAABEWHN, TERSE AT LLEE# 2. For example, six
teachers in school can usually make a discussion from student-based perspective. Each subject teacher
can carefully observe the students’ performance to feedback to their class-head teacher. The class-
head teachers’ offices are located beside the classroom so that the subject teachers, after class, have
directly access to the class-head teachers for responding students’ statue in class. (LealSch2]T4, 51-54)
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B R )

Questions

OSBRI A BEE I A = X 2 H] W] BERAT A REH) ?

What would your ideal staffroom/collaborative learning space look like?

fif L PR A i B Y DR T DALE S O A R TAR S AR S E Re R BUM & 1E. R & AL r Tk
FEIEMERRYE? BB AN B e LI ?

What changes could be easily made to make your existing staffroom or work space a better location
for teacher collaboration and promoting the development of your PLC? How can you make this
happen?
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3. IR IR BHERT

Enhancing professional learning and reflective enquiry

BT Z, — ATk > 3[R RE A8 L 3E KR 22 1 T b 7 =) DL B R o X A2 ) AR A
H Rt 2 e =), B DU IRATE S N S HE B A 4 Tl 2 STAR F IS BN, N 2455 & X — & 3
XA 2 ST Al BeidE BN JE e T IR E TN B4 LK n)

Above all, a professional learning community promotes ongoing professional learning and growth of all
its members. The underlying purpose of such learning is to promote pupil learning, so when deciding
what professional learning and enquiry activities to promote, potential consequences for pupil learning
need to be considered. Consider the following examples and questions.

% B REIFR BB T PR

Examples from the project schools are:

o HEARYFEIIFITEEE TR

Collaborative review and discussion of pupils’ work
[IMRAFATHERAFRITEA], BEEEZERAATIHE, BRI AT WAFHEZ A7
o, BEEEEIfMA T, TR RSASBI— NG T, BATSBHE R — A N4,
DUBEEAER R D, ANPHERTAE —HHETHE R MBI B R, WA A
717 [There is peer pressure on individual irresponsibility.] If the class-head teacher is irresponsible,
other subject teachers also become reluctant to work hard and vice versa. So we have formed a small
teaching and research meeting every week, including six subject teachers. The weekly meeting is led by
the class-head teacher. We, six teachers, sit together to discuss about individual students’ learning and
what their potential is” (LealSch1Math, 172-175)

BAVRE R 28 T [Al— R AH BN AZ TGS, ZHAE RN B ZIHE B[] - AT I, SIS
A DL HES R — = R e - P B AL T — 22 /E A (Lea2Sch1DH, 59-67, 68-72), We
specially arrange communication of teachers of the same year groups, which takes place in the two
hours of teaching research activity.... some time is also set aside for communication between teachers
of the same subject...it does have some effect (Lea2Sch1DH, 59-67, 68-72)

o MMM

Peer observation and feedback

PV, SRR H LB T 20 =M R T7 0 AT R 28 18 21 1) n) REUR 2502 24
BAAAFIR AR, BT X ST 7 AL . At the beginning of a semester, the subject heads will
organise teachers to analyse teaching materials and then teaching methods. They will also discuss
frequent problems that they may encounter with and any unexpected problems that have happened
during their teaching. All of the above has been regulated. (LealLPM1, 496-510)

Bl 1A 8 MBI, BWFHMEER =A T, BEERIRTE], — /N A4 2t
WHTECANSIE D), IRECANET T — 508, BB ALREMEI, XEFMSIRHIT, A2
RO )T, FATE RGBS L S, mHA N HBEMA ]S, ETRE, There are
eight teaching and research groups in our school. On every Wednesday afternoons, each group has a
teaching and research seminar for one and half hours. For example, after observing a class, everyone is
expected to give comments on its strengths and weaknesses. Every teacher is required to speak in the
seminar, and each group needs to keep a record for ready to be checked (Lea2Sch2DH, 125-128).

W PRSI AN BB EH, B EH S X SR EON, AR, WriE. B, o
i, MBI EIEE 2T,  “We enhance junior teachers’ teaching through setting up the
teaching steering group to observe and evaluate their teaching” (Lea2Sch2DH, 69-71).
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T TR BATIR RS S A, WEBRSK, AMAD A EUE R, — /M eA PR
HETIRANJE A0, HET TR nT ARE o — 2, ANRFTHRE, shel LAWT, o] DU )
FEIP IR, FEAAM T AR, FEER N E IR T3], e Zi 4 fa A AR A e 4
FEISTFJE S TR EI EE, {8 T2, In order to enhance our classroom teaching, from the school’s
perspective, we have made great changes in two aspects. On one hand, we carry out ‘push door’
policy; on the other hand, we set up a specific system of weekly open lessons. Pushing the door open is
to enter a classroom and listen to the teaching without informing the teacher in advance. It is also
open to students’ parents. It stresses on the mutual learning of teachers. On the other hand, every

teaching and research group needs to organise weekly open lessons to the whole school to enhance
the exchange [of experience] (LealSch1ET4, 82-85).

BATER AT A WEROUT IR, MBIATS], RS AN ER9IRAF, IRet L4388 512 b
TR (Lea2Sch1RH1, 69-70), We require every teacher to sit in on other teachers’ classes, and
learn from them. Whichever teachers you think have better teaching, you just bring a chair to their
classes and sit down to listen to their teaching (Lea2Sch1RH1, 69-70).

o RI/HT

Coaching/mentoring

PR SLARI — N AR R, 2 BN EHE B BT R S BOM B B K, IR B RO B 2
JIESR . I, ALK ZIN ST =EW i BUT KR, 45 71485 . The school has set
up a new system in which the senior teachers need to help the junior teachers to improve the new
(Junior) teachers’ instructional level and meet the school’s requirement for all teachers. Thus, the
experienced (senior) teachers will observe the new (junior) teachers’ teaching in their first three years
and give them some guidance. (Lea2Sch1DH, 25-29)

AU, PEMIER S AR, ZBOTHETRIR, BN T 3 ZUmkiu 7= AR
DAL bt 50T T2 B0 R Ui 2 — AN 52 ST B R o A I FRAT T AR 2 2T I B 5 1) — S8 S g Yy 5
A, RATHZLMATA S R A F A, | usually say, let’s learn together. Sometimes...a
paired senior teacher although more experienced has a lower educational qualification compared to
the junior teacher. Therefore, mentoring is also a learning process for senior teachers. Sometimes we
learn an advanced teaching idea from young teachers and we teach them the skill of effectively
managing the classroom. (LealSch2Chinese, 52-55).

PR FRAR — NI BRRIES), PraZINE SN, sk B ARk, 42 m
R, AT, REEPERRZERRARM 4, A4, KFIFHA, BT — A5
—ARJEMEL, BB R R4, ZRIPAE, XREBHIN/RTEE L. Another thing is
that the school organises some open teaching activities for all teachers. Senior teachers are asked to
give a model teaching class. All other teachers come to the class and learn from senior teachers. Then
they gather to discuss the strengths and weaknesses of the class. After the discussion, each teacher
writes down the reflection concerning what enlightenment the class brings to him/her, and submit it
into the Office. This is the significance of demonstration from senior teachers. (Lea2Sch1RH1, 49-52)

o [a A FRAEEM &R

Seeking ideas and feedback from pupils
BM1&@ i G A R SR 2N, ZIMPRETXERS S, 223K MELREL
w= % /D%, Students are asked in a questionnaire about which teachers we like most, whether we

like their teaching approach, is their teaching too long, what the amount of homework allocated and so
on (LealSch1ST2, ST4, ST1, 75-81).
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Fif B TEEEES AT, HERERRSGIA SIS K, RNIAHE, fthitsmsd, R
FERA TR, R LR R L, AT B T
Usually, our teacher(s) would talk to us when we do not show any improvement in study even though
our teacher(s) feels that he or she has been working very hard. Our teacher(s) will adopt some ways, to
say, what is your advice for me or what are your needs, write them down. Then, the teacher(s) will take
our feedback into account in their later self-reflection. (LealSch2ST1, 112-114)

Peanis (B PEEATMR], BOAIRA R LA BEETHEARD, KR, A VES SR, YTt
ARG OURITE, LR B B BT TIAME, BRI IRFRA RORE, AR RO, AREE
TR T ZfE, O RSBmO, REREEMERTFAENE R, W, XHEEARZL, For
example, [| am a class-head teacher] some students reported that the math teacher teaches too fast
and the level of difficulty is high. In such a case, | need talk to the math teacher that he or she has
taught a bit too fast and students feel difficult to catch up. After hearing this, the math teacher will
adjust his or her teaching. Then | will seek for students’ opinions if the teaching is now ok for them
(Lea2Sch2ET, 74-77).

o HTEUE A BIEAHERE

Analyzing or using data and evidence

G553 BT BE 2 A B C FTRAMIR, 18 BT E T2 B AT A ER el A5 i
HIRRRLBE AR — i, LR —FHER B R E L, MAWREE SR G T, X
— B GTE LR, X —B ARG RS, MEBEE AR 2, HK v DX —F g n945 #E
Z [BIRE A L — DN 2T, The leader in teaching and research group needs to do some analysis
by using all students’ outcomes and horizontally compare the student’s achievement between different
teaching and research groups. The teachers of each subject only focus on his/her own students’

outcome and overall achievement of his/her class. The class-head teachers need to analyze all subjects’
results. (LealSch2math, 463-466)

KABATFEA A, BPHMASER ST B Lo, XANRBITHERA, Bord, BOrEH
BLHARE BRI E, ERFRAENACFOTIREEIITIEN, EAE, RNaAMA 4T
=, —NEFEREWNA, BRIy AR DI E 2 ) B, [l BAEMR L, SR
Uy, BEHEA, A - DEURBE AR A, (£ REIERE, WA EARSGTRE, WA
faE, EaTERBL, A Rhakgr, MEds, ERGHER, A S RS, SURME )R
K, BEWEELS, fEEIH, #BFAESI Tk H B HER, Because our school has monthly
exams, the Science and Research Section will make a quantitative analysis of the results. When this
form gets to the grade group, teaching group, teaching and research group, they will have meetings of
analysis of different levels. First the grade group will make an evaluation of teaching contribution rate,
and there is punishment and award. Then there will be meetings of two groups. One is teaching and
research group of subjects. That is how we contribute more strength to students’ growth: where lies a
problem, what is the measure to improve. Written measures are supposed to be produced. Another
one is teaching group of classes, studying students together: whose marks are steady, whose aren’t,
their daily performance, marks of each subject. Summary is made, and key points are included. For
example, he has lagged behind pretty much, or has great potentials. The meeting sets the key points
and teachers, in an effort to help students realize their objectives of next monthly exams.
(LealSch1Chinese 134-140)

BN F LA RO ARIIRIL,  ARTE 3B AR, BB — T Ef BRI R N A e 2 R
BB T T A A, ARTE S — R SRR R R FR R, BN A BE S B, e 140 47, AR
JG 130, 120, FABERAGHTILELS, WHARBHRETFNE, BAS M EERIEA
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AT BRI R IR T RIS, FPTRONREFRE A, R T, FEEX IR,
Rlmo iz 140, R4S 100 77, ZAERRRIIE, WREX D ZUMIEHPER KT,
RAEXIEDL, B, RNaiEsE, FEFERREWEEN Y, BAIRRAERE, 2%
RIAHITE, BRESIRAGER T 08, SMEICROTE, MR ZEBAIEIE, I NER T
EJRIA, R EFANE N, wESFAENIZERS, EfEEiX, We would see the score
distribution, which reflect things like whether the contents teachers chose to teach have covered all
levels of students, and to what degree did those contents to certain students. For example, if the
distribution is reasonable, the highest score is 140 points, and then 130, 120. That is, scores are well-
distributed in every level. And this indicate that the teacher’s teaching contents as well as the
proportion of each kind of contents is very proper or the students are very well chosen to receive after-
class coaching. However, if for the same examination paper the highest score is 140 points and the
fourth one is 100. The gap is so wide and may suggest that the teacher’s teaching is not well-organised.
Based on this principle, we first take a look at score distribution, and then find out to which items
students lost their scores. And then we try to find out whether it is because students did not have a
good mastery of knowledge, or because did not answer in the way as required or because of poor
answering skills. Based on the analysis, we find the reasons from teaching if it is because of teaching
and we provide students with suggestions about how to learn and how to properly answer an exam
paper if it is the students’ problem” (LealSch2math, 263-272).

BATARESRI B EAE T — IR, B—REBIR LG, REZIEERMARE—ERE, T
AWPLE IR, AL T UGHR, RV R ELGHER, BN LR LR A
— R, HRAEEA, Our school demands that we have a collective reflection on each exam.
After every important exam teacher would gather together and have a collective reflection to find out
where we failed and what need improvement. We carry forward our good aspects and correct those

inappropriate doings. Every teacher has a reflection after a class and everyone has a reflection
notebook. (LealSch2Chinese, 210-213).

FATH AEE S — L8, HERNTEAF P it E NP AERRAFREE KR, ik
TR, A—E RN ELGNFMEFREGE R EREERE RPN FA, BRATTRER,
AW A RE, EEA AL RS 100 4y, HREHREEF] 300 45, AW REFRATHI K
g, B LBRHELELRL, B R ARMEURSER EA, B REAEL, LA B IRECEAER
TR 22 T R B 205 2 R BB S it . Our student intake is pretty poor, but what our education has
emphasised is that schools should have individual plans for individual students’ development, and that
is what our achievement comes from. It is unrealistic to hope to cultivate all students to be able to get
a place at Tsinghua, Peking, or other key universities. If a student can now get only the score of 100,
and later on receive the score of 300 in the entrance examination, we regard this as our achievement
too. Therefore, every teacher needs to implement the practice of teaching according to different levels
of students in class so that students will be able to go to whatever university they can, a vocational
college, an ordinary university or even better a key university (Lea2Sch2DH, 93-98).

o EREFMMANHETEENRRE
Promoting meaningful individual teacher reflections

Al —E ARG SO — L B ARRO R gt 2 BR T — T R e LU R R
MEBREOEER. X NIRRT THES B, VAEE, REXTHE, REETERE, K
B OMBEATN, R~ 4n, KEAC, €3 H kK, We have been particularly
emphasizing on teaching reflection......Our specific measure is that teachers are required to write and
attach their teaching reflection to the teaching plan after each class. Teachers must do reflection for
each class in a serious manner to reflect their own teaching process and behaviour, and to find out
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what are proper and what aren’t in order to promote their growth. (Lea2Sch2RH, 339-344)

FATR B LUE AAk R A TR T a bR, SR BRI RIS 2 IMER L, A5 5
PRIX — B RARVEASD IR TI T L PRI R, 2 T 545>, The school
requires us to write a reflection after a class. It should include good points of the class and what
affecting students’ learning and needing to be dealt with (Lea2Sch1JT1, 101-103).

THREBI AR TAREK, BINBELH GE R, W AR, TSRS, B4
Aﬁ%ﬁﬁ*ﬁ&ﬁ%%ﬁ,%ﬁ%i%ﬁ?%%,ﬁ?%ﬁ%ﬁ,%@W%ﬁﬁ%&ﬂ“,ﬁ
REH B E TER— MEMNE, BB ST, According to the Teaching and
Research Office’s requirements, teachers should regularly reflect upon their teaching, and truthfully
write down their feelings of teaching, whether the successful parts or parts that need to be improved.
Every semester these reflections will be gathered together and even be given a score as a part of

examining teachers’ daily work. Recently teaching reflection has been attached so much attention
(LealSch2RH, 129-134).

o ZHMKREIE
Using internet resources

AT AT B 0 2% B AR B Hps 2 1 BRATTZ I A 7oK, BATH IR 2 NHRAEH o B IR— i

JHAIELEG 2%, 1t can be said that internet resources here could very well meet our teachers’ needs and
many of our teachers have been using them. Vocational high school teachers are in the same case with
us (LealSch2HT, 52-55)

2 R& ikl

Questions

B X R HMERERNZRF RN T ZI MR BRI EESHAT R, <wnf?
How do these examples compare with professional learning and reflective enquiry activities in your
school?

R SRS I B SR A TR Tk Z IR T, IR EER TR EER? MH4?
Which strategies appear to be most powerful in helping to deepen professional learning and enquiry
and develop staff practice? Why?

1ERBUS LA TRN SRR BN, P ETE HIRL R LU HAF 2 AE SR B 75 B 3RS T 2
What are you doing to ensure that valuable new ideas and strategies from teachers, all members of
the school community and other stakeholders are heard?

InfrRE T AREF R IR A B SE R G , NTERFRENSEER?
How can new ideas and strategies become embedded in your practice so that you can draw on them
as and when you need them?

InfATRE BE Atz 4R . AFZRFMIESE SRARME R SL R 2 3B P X SRERMRLES T3 2
How can data, research and evidence be better used to improve your practice? What else should be
done?

IEFTER PR ESBIN X K BMA] B SRR LR RFR B FRIFFY 2

Are teachers in your school encouraged to reflect on their own professional development needs and
seek support?
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4. AT FEE P G RA 29 BB ROR

Promoting inclusive membership in a PLC

— ATl ST SR EAR ) R TR L RAA S R T HER TS NS S, EER TR AN . Ak,
FREAT TN N 238 S E, AU R FEA R FEAER . AP B AR L iR,
) —L8 NFESS S0 BYTRAE— Mo R 2 A 1) 5 ST R e M T IR AR TR, RIA NN G2 5
Hrpo [FREHL, Frf A T HCKE M E KA RN B3 205 R . B8 i B 290 1 se R &=
H5RBItESFE . LUTZEIM St ES%

A professional learning community is enhanced by the commitment and involvement of all staff in the
community, not just the teaching staff. Furthermore, people work together across the school, not just in
groupings of particular subjects, year groups, phases or roles. There is a feeling of collective
responsibility for the learning and development of all pupils: that everyone has a part to play in this.
Equally, all staff are valued for their particular experience and expertise. It isn’t easy to develop such
inclusive commitment and involvement. Consider the following examples and questions.

A B 2R T b2 > S E AR R 5]

Examples of working towards being an inclusive PLC

AR FRBAACTT A IEHCF N S E AR — 8007, BT LAMAE TF 45 &5 RETE Bl 3R
NEPABER.... BRI E— DR, T A ITEA — MR, 08 A R,
O FEEE EI, Some principals may regard non-teaching staff as a part of the school. Therefore,
when they organise activities, they will bring them in. Other schools may divide them from the teaching
faculty. It all depends on the principal of the school. In some of the schools | have been to, every
teacher have a project, including the non-teaching staff. NMP1, 413-416)

WA TR T S, (ENF B ARSS 7 ISR N, A TR PRI AR — AR 4y, A it
(MR Fa Sette, AR TR E ERMEIE R TR, R TREME Y 2y — & RS, Al
BLAUAT IR %5 T./E(LealSch2RH, 104-106), Our logistics staffs provide very good service for our
teachers. They are parts of the whole school. Without these heroes behind the screen, the school can’t
run smoothly. Mostly, they provide the service in advance (LealSch2RH, 104-106)

et m—EICTRRE, BRI 2 AR B X — Pt B X A s e AR 2, (H,
TE R BRI TR I S ARG TR TR, RSB 2 AR AT, b Em L E
Jii. ZELRE B, MLt R UL, EXEHmEAIE R KL, Take the new
curriculum of senior secondary Year one for example. Some teachers are not familiar with operating a
computer and using multimedia applications. But it is required to apply these in classroom in order to
bring better teaching effect. So they will turn to ICT staff for help. ICT staffs are very enthusiastic [to
teach those teachers], and can exercise their strengths on this aspect (Lea2Sch1DH, 203-207).

BHANWRRGET, WERRHEEMSE RO, LSRN T, WREFMRE T, EHES
EHMAEZIN, mELHTHEMEEES 7. KX B2 — MEETeE L, #okiis. s
5622 M ANEE FAT 2 M #5418 4, Once an achievement is awarded, computer and laboratory
staff are also commended along with the relevant teacher. If a class-head teacher is awarded, along
with him are houseparent and workers in the moral education section. Actually inside this there is a
thought of making everything work well through cooperation. Lab teachers and class-head teachers
cooperate very well. (LealSch1NT, 59-64)
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2P F AT LNE, BEENIF IR, — PDNBFE EMNEEUERNS R, — AR & AR, Bt
ITBOR R BUINE R, FEECE N RBE IZM2 5B BE AT 2K T, An example
is ...on teaching and the pace of educational reform, the link between teachers and executives, or
executive work and teaching has become closer. Non-teaching staff have widely participated as well.
(LealSch1NT : 181, 184-188)

F— MEATFRABURFINS AR L B, XA E SR T nT IR, BT e AE SO, R
SR B DN R A R BRI B, RETEORIN, ALIRE IR, AHEIERIX 5
w, FEEME ST, FrLld NS RGN RS, NG E—, RBHEHE, A
FTAEN AR Z T2 T — DI, First, on the basis of our school situation and the outlook for
future development, | think this concept is accurate and adoptable. Through the education reform, the
lessons don’t only focus on teaching knowledge. Taking the experiment lesson for example, we have
experiment exam and telephone communication exam. We can’t treat this issue separately. Non-
teaching staff work lays a foundation for the future education research topics and to actively seek
funds at district and/or provincial levels. Teachers then can conduct research collaboratively.
(Lea2Sch1ET, 158-159)

REZ 1 ERAERRIFTA N, A& REMEUE A A 100 TAER R 2 E QNG — > RAFAYS: 3 BF
B, AT TIEEN S AR, It should be said that all staff in our school, no matter whether
they are teachers or support staff, they all work to create a good learning environment for students,
and to serve the students” (LealSch2ST1, 257-258).

BMEY—THHE=1T2 20, MR —&ZUiblr, FERNHEASS, RERKIERKR
IEEA 2RO, RE BT AR BAT X — X E W —FRLE AR, Biie—T. H—1u
eIt la, MARANEEGE, ROERRBIR DI —2 4. —lE— T, MIMNEF
FRFGE—EEE, WPEINEFIRKNE, RERRZ FERATEME, FATZI KK —ES 3,
The third session of every Monday afternoon is scheduled for the whole staff meeting. No matter that
you are a teacher or a support staff; all have to attend the meeting. After the principle reports on the
whole situation of the school, and teaching and research heads’ report and discussion on the test
results with us, if we still have some time left, all staff, frontline teachers and support staff......together
watch the video brought back by the leaders about the trainings they received from outside the school.
We watch it and learn together (LealSch2ET3, 175-179).

[EAT, MENAEZHERTY FFZX AN S R T E, AT M ASA R RATZIREHE
LI, MEEWMLE, ALK ML, AP A EA —F(LealSchINT, 52-53), [We, non-
teaching staff] accept the responsibility for students’ learning...but through different forms and
contents. Whether it is in labs, moral education or students’ affairs office, we undertake
responsibilities from different aspects” (LealSch1NT, 52-53).

RN T NGRS AT VA AR T AR, R IXAERATE), bt ik AR OR i DL mATT
M T AR R, A2 DAEER S E M E Y, LE22 A 5 AT P A ST, B4 F (R0 R K5
Zl]” . Collaboration between teaching and non-teaching staff was promoted via for example “inviting
the school cleaners give a talk to students about their work and their experience, which helps students
to have good habit of hygiene and respect the cleaners’ work (1st routemap)
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Questions

anfArRE Lk BT A AR TR HAh S AR R B R S IR AR S 5 2% 07 77 THI T I 3 2
How can all staff and other members of the school community be more involved in different school
activities?

e RELE A e S FnFEBOR B TRTTRRFI B ARSI R AEROIA AT 2

How can the contribution of support and non-teaching staff as well as teachers be better recognised?

BRI LT IR BN ] RGN E A 2990, MMEHRFTE LEfERARNS LR
R, FVWHAE, EHESEINRR?

What actions can you take to make your PLC more inclusive to promote the health, wellbeing,
achievement and positive life chances of all children and young people?

Teachers PLC Toolkit 20



5. BEMENIKHRRYT KREHERF LR

Extending your learning community through networks and partnerships

— AR SR FEA R A ANE ), HIEE T AN g AR R R EERS TR P: 1D
NERMIFAFERTEE NS 2) § RT3 ICFEER, GRS (2t ) L2 AN D A2 ST A
EVERIA A R . U R S S

A professional learning community is outward looking and develops strong external networks and partnerships.
This serves two purposes: (1) to broaden the learning opportunities for colleagues within schools and (2) to
extend the PLC to include external stakeholders who can help improve the learning and life chances of children
and young people in schools. Consider the following examples and questions.

M B A HER R KRB

Examples of networking and partnerships

KON BIEA R F By, mfeE FB, A TIERIE EE LML HHERIFLIX, X AR
SEPR A N LT AR RO AR I ST AL R, FROR A B R R X, XA,
RIHWLE FBE BRATEL YR TR EEM:, HAMHOENZEERS, anfss i /N TRk T
UM SRR, RIEsh@s — ML, RS R N AL R, BT & R AR
TER, TRl TR E5 I QG [E B - R LA A SR O Sx, b B TT A S5 Il &M, &
TR NE BEERIENT, T TESRMATLE R — 427 3 R, B5)Il45 e AT & (B 4k sz 2[R
R, A —HFE, GTESJLEN, B —SFE, afa(Ia LR R f e Xt
EIMEH IR, FEEMECR, XMMTHRBHEASNEN, DFEHRMNEHLE. We
advocate the establishment of online research and studies community through long-distance
education. It is a community formed by teachers of the same subject from school level to district and
then go outside of the district. Through network means, we have realized the importance of the
community. We are discussing on how to establish a community for teachers through this means and
improve the community to serve for teachers by applying a mechanism. We have this concept in all
the training programmes, including the National Training Programmes that all the teachers selected
by every province should form a learning community. They can continue exploration after the training
programme is over. We have measures like inviting skilled kindergarten teachers and holding forums
on a regular basis. It will cover teachers as well as administrators (NMP2, 330-339)

WP AN EE. e XS /NEER YH N RIHIR AR, QT /ANEM GX /N IR RS, 2
GAEFRL eeeee AT B XS A e R AR GURTE IR, HIRANHZN,  There is also
cooperation between schools. For example, XS primary school and YH primary school are sister
schools. QJ primary school and JX primary school are sister schools, partner schools...and there is also
cross-district cooperation...they arrange model lessons and send their excellent teachers to each
other. (LealLPM1, 289-294)

BAt AT XX T YY JERA SRR, MATEERR B EMIRE X R BRI, B EH
FAGFRES: o XX senior high school and YY Normal University have built up a partnership. The school
regularly invites experts from the University to give lectures and guidance on educational pedagogy.
(LeallLPM1, 279-287).

IRt Al L aliop il £ = = Wl 1 ) A B S B S o 10 Y G O 2 vl |1 A A AR S T T [ S
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Ao EEAN AN R B A Nz 2 — Il GEE D, H IR — WA AR A e A
#J7K*F, There should be more communication between advanced schools in the city. Schools
should have common exams for all their students. For example, students of two schools could
communicate more [via examination], the purpose of it is to test student’s levels between the
schools. (Lea2Sch1ST2M, 341-343).

XA gk A0 T L v RO BE R B, FRAT R B e R R A RO A S . N AR
FEFATE R BONE D), AEHAN ST IEE S, AT, (G101 R i An 5 X L
AR B P RS B, AR LB R R RN TR 2 g, SRR
AL, XFRERFATHFEAISE, There is lidn pian teaching and research [partnership] with senior high
schools in the city. The senior section of our school has joint teaching research activities every year
with those of XX and YY senior high schools in the city. We also have mutual lesson observation and
evaluation every year. The junior section of our school also has teaching research activities with
brother schools nearby. Our teachers go to those schools to listen to their classes every year and
discuss teaching through exchange. (Lea2Sch1JT1, 124-127)

AT A B R, TESIBEREARL, EREWNED), — DNERORE— RSk, FHAZ (B
— NG, ARE AR IR A R R R, R HA R RSB B P E—E, EANATFE,
Two secondary schools have cooperation. In the process of lidn pian teaching and research
partnership, both schools have their own program to share experiences and idea with each other.
After sharing, the best one will be the model class in the whole school. (Lea2Sch1ET1, 68-70).

(Tl ) dL k) FER A LS, BECBEBUN, e, FERIEMZE—NER, mHRES
e —, ATEFREMR TS, B0, MATREE AN RAR S, MARE LR
B XA IEFL,  “[PLC] is very necessary. Now, including the government, the society and
parents, are all concerned of an outcome, and pay attention to a rather single outcome. Last year, |
went to Macao for meetings. Over there, they emphasise the improvement of the process of student
learning but not look at what the current exam outcome is. This is very good” (LealSch2DH, 203-205).

2 R

Questions

TR ERRBIEATRE, SR E TR SSNARKERR?

How might you adapt these examples to support and develop your own networks and partnerships?

ATk B TR R R AR R BINE B EMfTEE ST KX EES), ik MR FRES i
k2
How are your own networks and partnerships most effective? How could you extend these activities
to include other colleagues in other areas?

o it B OB B L M TR LS RETIR IRV, FrAVERR® BRI 13EE 2 1848 HAh
MR N 24 SRERE 253 2
How can you ensure that good new ideas and strategies you learn through networks and partnerships
can be shared with colleagues and built into practice? What else should be done?

T LR KM HAR B R 25 A E BN R 2 528053, S 53BEERNTLES 3t
Al ek ?
How can parents and other stakeholders be more usefully involved in school activities and your
school’s PLC?
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6. EmEL (EXANMGB) MEMEBER (FEF4) M RFERTWE I EE R R TER
Contribution of higher (local and national government) and lower structural levels (teaching and
research groups) in supporting School PLC development

P22 RO AR 0 Ll 2 ST RS 2 1 S R B2 (E AT BUR ) MERZ S (Ftdl) 1)
SCHF o ABIE SRS BURFXFE IR B v J2 R it 7 EE N BORAIS,  DLASERRI B, A5 2L
Ry lb 2 S SR RR IS AR BN R A o B2 AT RE A7 S /NIRRTl ST 3R R, LR n Bt
AR A BAL DL AR R e 8, A FIFEERe it 7B AR Ll S L R A a1 .

A whole school professional learning community is supported by higher (local and national government)
and lower structural levels (teaching and research groups). Higher levels such as local and national
government provide important policy, guidelines and practical help to facilitate a well-functioning PLC in
schools. Each individual school may also have smaller sub-PLCs, such as teaching and research groups,
that operate as work teams but also contribute directly to a well-functioning whole school PLC.

W05 E FBUN R AR ML 2 X L R R RO R

Examples of local and national government support for schools as PLCs

BA TS E R, A, —SRFARAEIN, Bk, R BEA S5
PR HAT R R, T LM R AU EE T H A . B, M2 —M %, National
policy makers encourage schools to establish an education group or alliance. Some principals and
teachers from high-quality schools have the responsibility to support the principals and teachers in
poor school. Thus, it is not only voluntary, but also an obligation. (NMP4, 267-275)

EZHL, A, . BRE TEIREIFEHIR, w7 3] R kA 38, itz
=g 2 R AR RFOR B A #lt, RECH 2R — 2R, WL T 3L R B9 MT 78R S RO PR
I, X HHESE LB AR, State- level, provincial level, city- level, county -level trainings, short-
term trainings and face-to-face, off-the-job learning are the most effective. Why off the job? The
reason is that although they come from different parts, all of them teach the same subject, and they
can study and discuss together. This aspect is effective. (LealLPM?2 : 247-252)

218 B BUMAHEN UL A S — AN BB A Rk e T ERCR m F B, By — A MRV 4R,
IRAe LEA L[ TR EMERESR, RIGEIRGT/INER, BB ET R, BRITER B L ZN
S SCEE B T A B RE ER B B 3XRERY ZIHE,  One of the important goals of reforming
the teacher training institutions in county level is to make them into an intermediary institution to
promote communication between schools and universities. (NMP2, 207-215, 216-219)

LEA fEZEATZRZe M ORI PR G SEBEIME LR R « BRMNTFEXK, M
ot Y RFEHE¥FhRK . ATEEMMEATIRR, REBNEMRFELEERRPE
J& o BATEAETFHXANERE . The LEA are trying to act as go-betweens [to link local schools with
higher education institutions]. For example, our district director has a classmate who is the Dean of
the School of Education in YY University. We are trying to make a contact and express our willingness

to build cooperation between the local schools and the University. We are exploring this. (LealLPM1,
279-287).

BEATBER THVE S T MR PLC ROESS, HIMBRRHE T WO E
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EHE A Z AL S PR EUT ) E M K JE . The supervision and evaluation by educational
administrative departments can promote school’s construction of PLC. For example, educational
administrative departments and educational research departments like the municipal bureau of
education, the municipal institute of science and research will evaluate teacher professional
development.

PRt FHARUR A, R E BT B AR AR A N BB 2 E — Lo AR, R X E e b
ISR, JLE#R1T. Another thing is to write a research proposal. Every year the teaching
research groups have to identify research topics and to actively seek funds at district and/or provincial
levels. Teachers then can conduct research collaboratively. (Lea2Sch1ET, 158-159)

6.2 SR IR TV 22 ST L R STRP BN 2R Tk 2 S SR R i R I SR 451

Examples of smaller within school sub-PLCs supporting whole school PLC

T2z LR T R LR Z Toi . 8 XX X, 2 LERRIE LR Z o # R — X )57 A%
I fE— i — A 2 LR R Hh— M. AT A A FR =R E A 2t EE, 15
IRTERM X AT HNER) . A AR E R — Z e w ke LAk . SR, &g
A FRILFEA, AR UFERARIERAAAE, AR LUERARE A BARE % B 7
RGN, #A—#. The form of learning communities is diversified. Take XX District for
example, there are many forms of learning communities. To combine schools of the same area to
make up a learning community is one of the forms. We also have different subject communities and
teaching and research communities which carry out teaching and research activities occasionally in
our district. The lower level of learning community is the school-united community. Meanwhile, every
school has grade communities, some are in the form of subject communities. The form for those
communities are different according to the different situations of schools (Lea2LPM1, 462-470)

2 R& ikl

Questions

EANITRE B AT HOWR 5| 5 AP RBOFHIEE B R, ibATEAEIIN G BT L I LR R
R 2

How can you better engage local and national government education officials in understanding and
evaluating your school as a PLC?

Ea{TRE R AT O 5 5 F P RBURFRIBAE B R, AT ER T E SRR R R R AL R
£?

How can you better engage local and national government education officials to provide funding to
support the development of your school as a PLC?

IEATRERS AT AR S BF AR R, L REEHEIE, BEMEY, RBBRNERTILF) L
[FI Y R 2

How can you better engage teaching and research group members to collaborate and learn from each
other in order to better support a whole-school PLC?
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