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Loi twa
Introduction

Cac nghién clru trong mét loat béi cdnh qudc té nhu M§ va Anh d3 nhan manh dén gid tri va vai tro cla
cac cdng dong hoc tap chuyén nghiép (PLCs) nham nang cao k§ ndng nghé nghiép (Stoll & Louis, 2007).
Cang ngay cang cé nhiéu bang chirng dua ra vé két qua tich cuc clia cac truong hoc hoat déng nhu cac
céng déng hoc tap chuyén nghiép (Lomos va céng sw, 2012; Thomas 2010), va do dd, khdng cé gi dang
ngac nhién khi s quan tdm danh cho viéc khdm pha khai niém trén binh dién quéc té, va dic biét &
Trung Qudc va Bong A ngay cang ting (Hannum va cong su, 2007; Sargent & Hannum, 2009; Wong
2010a, 2010b). K& tir khi hé théng kinh t€ dwa trén thi trudng dwoc cho ra doi chinh quyén trung wong
& Trung Quéc da phdi hop sy ting trudng kinh t€ va nhu ciu cai cach gido duc dé dap (ng nhirng thach
thire cda toan ciu hoda. Piéu nay d3 kéo theo mét loat cai cdch nhanh chdng vé chwong trinh gidng day
va viéc danh gia két qua. K& hoach 10 ndm cla Trung Qudc vé Cai cach Gido duc va Phat trién (CMOE,
2010) d&c biét nhdn manh dén nhu ciu nang cao chat lvong gidng day, phuong phdp va cach ¢ng dung.
Hon nita, cac nwdc Pong A 1an can ciling chia sé nhitng thach thic ciing nhuw cac chién dich cai cach
tuong ty.

Research studies in a range of international contexts such as USA and UK have emphasised the value
and role of professional learning communities (PLCs) to enhance professional practice (Stoll & Louis,
2007). There is also growing evidence of the positive outcomes of schools operating as professional
learning communities (Lomos et al, 2012; Thomas 2010), and so it is not surprising to find increasing
interest in exploring the concept internationally, and specifically in China and East Asia (Hannum et al,
2007; Sargent & Hannum, 2009; Wong 2010a; 2010b). Since the introduction of a market-based
economic system, the central government in China has linked achieving economic growth and a need for
educational reform designed to meet the challenges of globalization. This has involved an accelerating
series of reforms of curriculum and assessment. The Chinese ten-year plan National Plan for Education
Reform and Development (CMOE, 2010) highlighted in particular the need to improve teaching quality,
methods and approaches. Moreover, similar challenges exist and reforms are underway in other East
Asian countries.

Tuy nhién, & Trung Quéc Dai luc hién tai van con kha it nghién ctu vé chd dé nay, mic du mét s6 nha
nghién ctru d3 1ap luan rang PLCs thudng 1a mot thanh phan cla cdu tric t6 chirc chinh thirc cda hé
théng gido duc, chl yéu 13 dudi hinh thirc giang day va cdc nhdm nghién clru vé trudng hoc (Teddlie &
Liu, 2008 ). Mt s6 cac nghién ctru khac chi ra rang d6i véi nhiéu gido vién & Trung Qudc, viéc huan luyén
nghiép vu con kém phat trién va sy hai long cla ho vdi cac hoat ddng lién quan dén viéc phat trién
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nghiép vu (CPD) kha 1a thap (Zhao va cong sw, 2009). Hon nita, cé nhitng dau hiéu cho thay rang kha
nang tham gia cac hoat déng gitp hudn luyén nghiép vu cho gido vién con nhiéu bat cap, dic biét |a
nhitng ngudi & viing khé khan va néng thdn thudng sé cd it co hdi hon dé thyc sy tham gia vao cac hoat
ddng gitp ho cdi tién thém vé nghiép vu (Robinson & Yi, 2008). Do tdm quan trong cla viéc nang cao
chat lwong gido duc va gidm ddi nghéo & Trung Quéc (Zhang & Zhao, 2006), ching ta cdn xem xét lai
thuc t& cla cac hoat déng phat trién nghiép vu danh cho gido vién, cling nhu Igi ich cla cac cong dong
hoc tap chuyén nghiép nham nang cao chat luvgng gidng day va hiéu qua cla trudng hoc.

However, in mainland China, little empirical research exists on this topic although some researchers
have argued that PLCs typically exist as part of the formal organisational structure of the education
system, largely in the form of teaching and school research groups (Teddlie & Liu, 2008). Other research
indicates that for many teachers in China professional learning is underdeveloped and that their
satisfaction with CPD activities is low (Zhao et al, 2009). Moreover, there are indications that teachers’
access to CPD is not equitable, with those in disadvantaged and rural areas having fewer opportunities
to participate meaningfully in professional development (Robinson & Yi, 2008). Given the importance of
raising educational quality to reduce poverty in China (Zhang & Zhao, 2006), it is timely and essential to
consider the nature and reality of teachers professional development as well as the utility of
professional learning communities concept to enhance teacher quality and school effectiveness.

Trong b6i canh nay, nghién cttu tir dw an ITDEQC d3 chi ra rang néu céc trudng hoc Trung Quéc duoc
phat trién theo hinh thirc cong déng hoc tdp mot cach hiéu qua thi cé thé gilp cho viéc cai céch va thay
d6i gido duc nhu mong mudn (Thomas va cdng s, 2015). Do d6, muc dich clia ban tém tit chinh sach
nay, k&t hop véi cdng cu hd tro ITDEQC danh cho gido vién, |a dé ho trg su phat trién cla cac cdng dong
hoc tip chuyén nghiép, théng qua viéc phan tich va hoc tap tir cac vi du dién hinh cla cac cong dong
néu trén trong cac truong hoc nghién ctru cha Trung Quéc. Cac tai liéu vé cac cong déng hoc tap nay cé
lién quan dén gido vién Trung Quéc nhung cling duorc thiét ké dé cé thé dwoc st dung cho cac gido vién
& cac qudc gia c6 ngudn gdc Nho gido khac & Dong A.

In this context, the evidence from the ITDEQC project indicates that Chinese schools developing as
effective professional learning communities could meaningfully contribute to achieving the desired
educational reforms and change (Thomas et al 2015). Therefore, this policy brief and the ITDEQC
teachers’ toolkit seeks to support the development of PLCs by providing lessons learned and best
practice exemplars from PLCs in Chinese case study schools. These PLC materials are relevant to
Chinese teachers but are also designed to be potentially useful to teachers in other Confucian heritage
countries in East Asia.

Cai thién viéc phat trién nghiép vu cho gido vién va chat lwong gido duc tai Trung Quéc
(Dw 4n ITDEQC)

Improving Teacher Development and Educational Quality in China (ITDEQC) Project

Céac bang chirng ching toi néu ra & day duwoc rut ra tir cac két luan ca mot dy an nghién cru chung gitra
Anh va Trung Quéc, c6 tua dé "Cai thién viéc phat trién nghiép vu cho gido vién va chat luvgng gido duc
tai Trung Quéc", do UKAID/DFID tai tro (IEEQC/ITDEQC, 2017). Nghién cru trén diéu tra tinh xac that va
ma&i quan hé gilra cac cdng dong hoc tap chuyén nghiép (PLCs) va viéc thic day két qua hoc tap cla hoc
sinh, cling nhw cac co hdi phat trién nghiép vu danh cho gido vién & cac trudng trung hoc phé théng tai
Trung Quéc. C3 hai s6 liéu dinh lvgng va dinh tinh dugc thu thap va phén tich, trong d6 gém c6 céc cudce
phdng van va céc cudc khdo sat theo nhdm vaéi hon 90 thanh phan va déi twong lién quan, cung voi
théng tin khao sét tir hon 17.000 gido vién & ba vung khac nhau. Nhitng phuong phap giup cong dong
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hoc tap dwoc thic day va duy tri trong cac truedng hoc cta Trung Qudc duoc xac dinh dua trén cac nha
hoach dinh chinh sach quéc gia va bdn nghién clru trudng hop cu thé cha trudng hoc, duoc lya chon
dua trén "hiéu qua gia tri gia tang" va vi tri gitta ndng thén/dé thi. Néi chung, muc dich cla dy an la
cung cap dit liéu cé chat lwgng nham nang cao hiéu biét vé viéc phat trién va huan luyén nghiép vu cla
gido vién, va cach ma céc khia canh nay cé thé anh hudng dén hiéu qua va sy cai tién cla trudng hoc va
cac phwong phap huan luyén nghiép vu cho gido vién mét cach bén virng.

The evidence we draw on comes from the findings of a joint UK-China research project “Improving
Teacher Development and Educational Quality in China” funded by UKAID/DfID (IEEQC/ITDEQC, 2017).
The research investigated the existence and relevance of professional learning communities (PLCs) to
promote student outcomes and teacher development in Chinese senior secondary schools. Both
guantitative and qualitative data were collected and analysed including interviews and focus groups
with 90+ stakeholders and a survey of 17,000+ teachers in three regions. The ways PLCs are promoted
and sustained in Chinese schools were identified from national policy makers and four detailed case
study schools, selected on the basis of “value added effectiveness” and rural/urban location. Overall,
the project sought to provide quality data to enhance understanding of teacher development and
learning, how these aspects relate to school effectiveness and improvement and how sustainable
teacher development can be promoted.

Dinh nghia clda céng déng hoc tp chuyén nghiép (PLC) trong du an ITDEQC nhu sau: "Mot cong déng
hoc tap chuyén nghiép la mét nhédm ngudi dwoc thac day bdi mot tam nhin gido duc chung, mot céng
dong ho tro va lam viéc véi nhau, cung nhau hoc tap tlr cd bén trong va bén ngoai moi trudng truc tiép
clia ho dé tim hiéu vé nghiép vu cling nhu nhitng phuong phap mai va t6t hon nham nang cao kha ning
hoc tap cla hoc sinh."

The definition of PLC used in the ITDEQC project was as follows: “A professional learning community
(PLC) is an inclusive group of people, motivated by a shared learning vision, who support and work with
each other, finding ways, inside and outside their immediate community, to enquire on their practice and
together learn new and better approaches that will enhance all students’ learning.”

Dinh nghia nay dugc muon tir tai liéu ngudén danh cho céc nha Ianh dao trwdng hoc va cac nha 1anh dao
bén phat trién nghiép vu (Stoll va cdng s, 2006). Tai liéu nay von dugec trinh bay dua trén cac nghién
ctru do chinh phd Anh tai tro nham tao ra va duy tri cac cdng dong hoc tap chuyén nghiép mdt cach cé
hiéu qua nhat (Bolam et al, 2005). Muc tiéu chinh cla du an ITDEQC la khdm pha va kho sat sy ton tai
cla cac cdng déng hoc tap trong bdi canh Trung Qudc, cling nhu tim hiéu nhan thirc cla cac bén lién
quan vé tam dac tinh cla cac cong dong PLC, va bdn quy trinh nham thic day va duy tri PLC, da duorc
mo ta bdi Bolam va cac dong nghiép nhu sau:

Tam dic diém cta cong dong PLC: Cac gia tri dwoc chia sé va tdm nhin, Trach nhiém chung d6i vdi viéc
hoc tap cta hoc sinh, Sy cdng tac tap trung vao viéc hoc, Huan luyén chuyén mén cho tap thé va ca
nhan, Phan dnh yéu ciu chuyén nghiép, Su c&i mé, mang ludi va mdi quan hé déi tac, Tw cach héi vién,
Su tin cdy, ton trong va hd tro 13n nhau.

Bdn quy trinh dé phat trién cdng dong PLC: T6i wu hda cac ngudn lyc va ciu tric dé thuc day cong dong
PLC, Thic day viéc phat trién nghiép vu, Danh gia va duy tri cong dong PLC, Dan dau va quan ly dé thuc
day cong déng PLC.

This definition was taken from the source materials, for school leaders and other leaders of professional
learning (Stoll et al, 2006), produced from UK government-funded research into creating and sustaining
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effective professional learning communities (Bolam et al 2005). A key aim of the ITDEQC project was to
explore and test out in the Chinese context the existence and stakeholder perceptions of eight PLC
characteristics and four processes which promote and sustain them, as identified by Bolam and
colleagues:

Eight Characteristics of a PLC: Shared values and vision, Collective responsibility for students’ learning,
Collaboration focused on learning, Group as well as individual professional learning, Reflective
professional enquiry, Openness, networks and partnerships, Inclusive Membership, Mutual trust,
respect and support.

Four Processes to develop a PLC: Optimising resources and structures to promote the PLC, Promoting
professional learning, Evaluating and sustaining the PLC, Leading and managing to promote the PLC.

Mét diém khdc biét chinh gilra cdc cong ddng PLC va khai niém "céng ddng hoc tap & trudng hoc" 13
cong dong PLC tap trung ch( yéu vao viéc phat trién chuyén mén cla gido vién va tdm anh hudng cla sy
phat trién va hoc tip & gido vién déi vdi két qua cla hoc sinh. Néi chung, hai khai niém cé nhirng tinh
chat trung vdi nhau, nhung khai niém "cong déng hoc tap cla trudng hoc" mang y nghia réng hon va
lam ndi bat bdi canh va qua trinh hoc tap cla tat cd moi ngudi trong cdng ddng trwdng hoc.

A key difference between PLCs and the related concept of “school learning community” is that PLCs are
primarily focused on teacher development and the impact of teacher learning on student outcomes.
Overall the two concepts overlap, but the idea of a “school learning community” is a broader concept
highlighting the learning context and processes of all individuals in the school community.

Nhirng bai hoc vé cong déng PLC tir Trung Qudc la gi?
What are the lessons learned about PLCs in China?

Cac két luan tir nghién cru ctia du an ITDEQC chi ra rang khai niém vé cong déng PLC rat thich hop va cé
lgi cho bdi canh clia Trung Qudc, va bang chirng cho thay sy ton tai cla cédc tiéu cong dong sub-PLC,
cling nhu céc cdng ddng PLC gém toan b trudng hoc. Tuy nhién, cac d6i twong tham gia trong du an
dinh nghia khai niém PLC theo nhiéu cach khac nhau, ké cd sy nhan thic cla cac d6i twong trén khi
nhan dinh méc d6 rd rang cda céc dac tinh cda mét cdng déng PLC trong chinh cac trwdng hoc cda ho
ndi riéng, hodc trong cac trwdng hoc & Trung Quéc ndi chung, cling rat khac biét. Pién hinh va déng tinh
vdi cac nghién ctu di trudc (Wong, 2010), cic dbi twong lién quan d3 két ndi cac cong déng PLC vdi
phuwong phap vén cé danh cho cho cac gido vién thudc cdc nhdm giang day va nghién ctru, va cic co ché
phat trién nghé nghiép hién tai khac nhu hd tro manh mé cho viéc ¢4 van, hop tac va cac bai hoc mé
hinh. M3c du tat ca cac trudng hop st dung cac nhdm giang day nhu [a mét co ché t6 chirc quan ly ho
khdc nhau vé cach thirc hoat ddng clda cdc nhédm nay va theo cdch ma nguwdi tham gia md ta su lién quan
va muc dich cta ho, vi du nhu cé nhiéu hodc it cé y nghia hon. Tuy nhién, hoc sinh trong ca bén truéong
hop nghién ctru cho biét ho cam thay dugc ho tro bdi gido vién - méc du day 1a tat ca cac sinh vién ndm
cudi va chuan bj cho ky thi tuyén sinh dai hoc. Tat cd ho déu dé cap dén viéc dua ra phan hoi chinh thirc
thudng xuyén vé thue hanh cda gido vién. Ho mong doi, va nhin thay, thay d6i nhu 1a két qua cda phan
héi clia ho.

The findings from the ITDEQC study indicate that the concept of PLCs is relevant and useful in the
Chinese context, both established sub-PLCs, as well as whole school PLCs seem to exist. However,
participants understanding of the concept varied, as did their view of how far features of a PLC were
evident in their own schools or more generally in Chinese schools. Typically and in line with previous
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research (Wong, 2010), stakeholders linked PLCs with their established practice of teachers working in
teaching and research groups, and other existing professional development mechanisms such as strong
support for mentoring, collaboration and model lessons. Although all the case schools used teaching
groups as an organising mechanism for management they differed in the ways these groups operated
and in the ways participants described their involvement and purposes, for example involving more or
less meaningful reflective enquiry. Nevertheless, students in all four case study schools said they felt
supported by teachers — though these were all final year students and preparing for the college
entrance exam. They all referred to giving regular formal feedback on teachers’ practice. They
expected, and saw, changes as a result of their feedback.

Lién quan dén 8 dac diém vé cdng ddng cu thé duwoc xac dinh tai cac trwdng Anh ngit (Bolam et al,
2005), cdc nha hoach dinh chinh sach va bén trudng trung hoc phé thdng thudng cé bdn trong tam dic
diém. Cac tinh nang PLC phat trién nhat bao gbm:

e chia sé gid tri va tdm nhin,

e trdch nhiém tap thé cho hoc sinh hoc tdp,
® hop tdc tdp trung vao viéc hoc tdp,

® hoc tdp theo nhém va cd nhdn.

In terms of the eight particular PLC characteristics identified in English schools (Bolam et al, 2005), there
was generally strong consistent evidence from policy makers and across the four senior secondary
schools on four out of eight characteristics. The most developed PLC features comprised:

e shared value and vision,

e collective responsibility for student learning,
e collaboration focused on learning,

e group and individual professional learning.

Trong khi d6, bang chirng cho thay hai dic diém clia cdng ddng PLC: sy tin cay Ian nhau, sy ton trong va
hd tro, su cdi mé, mang ludi va quan hé déi tac, vdi tinh nang két hop rd rang giita cac nhan vién
truong hoc véi céc co hdi tai tro. Ngugc lai, cac tinh ndang PLC day thach thirc nhat d3 dwoc tim thay la:

e tinh phén dénh vé nghiép vu
e tw cdch thanh vién bao qudt

Meanwhile, the evidence was more mixed for two PLC features: mutual trust, respect and support and
openness, networks and partnerships, with the latter feature clearly linked by school staff to the extent
of funding opportunities. In contrast, the most challenging PLC features were found to be:

e reflective professional enquiry
e inclusive Membership

Su bao quat trong tu cach thanh vién 13 khai niém dé hiéu nhat. Sy phan hoi cla cac truong hoc déi voi
y twdng nay khac nhau nhung thdng thudng tap trung vao tinh chat riéng biét cla trdch nhiém cda nhan
vién hd tro. Vé diéu tra chuyén nghiép phan anh, diéu nay dudng nhu duoc chinh thirc hod va gidm sat
chat ch@ & cac trudng hoc cha Trung Qudc va mét s bén lién quan vi vy cdc phan hoi cla gido vién kha
hoi hot hodc qud tap trung vao thanh cong kiém tra. Quan ly gido vién thuwdng cé tinh phan cap va thiéu
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co hoi cho sy 13nh dao phan tan, dieu nay cé thé dan dén viéc cac gido chirc dugc khuyén khich chd yéu
bang cac bién phap khuyén khich bén ngoai nhu cac tiéu chi thang cap. Diéu ddng chu tam la gido vién
co s& va mot s6 gido vién khong phai la gido vién dudng nhu thé hién nhitng y tudng ti€n bd hon,
nhung thr bac x3 hoi va td chirc cd thé can tré sy déng gdp cua ho. Mirc d6 rd rang gilra cac trwdng hoc
va cdc lién két vdi cac y tuwdng vé sy tin cdy 1an nhau, su ton trong va hd trg, mot yéu té cling cé vé khac
biét gitra bon trudng Trung Qudc, nhung rd rang 1a rd rang trong cac cdng dong PLC truwdng thanh hon.

Inclusiveness was the least easily understood concept. The response of schools to this idea varied but
typically was focused on the separate nature of support staff responsibilities. In terms of reflective
professional enquiry, this appears to be highly formalized and monitored in Chinese schools and some
stakeholders consequently considered teachers reflections to be rather superficial or much too focused
on examination success. The management of teachers is typically hierarchical and lacks opportunities
for distributed leadership, which may result in teachers’ being motivated mainly by external incentives
such as promotion criteria. Interestingly junior teachers and some non-teachers seemed to express the
more progressive ideas but the social and organizational hierarchy may impede their contribution. The
extent to which this is evident varies between schools and links to ideas of mutual trust, respect and
support, a factor which also seemed to differ between the four Chinese schools but nevertheless is
clearly evident in more mature PLCs.

Céc nha gido va cac nha hoach dinh chinh sach d3 chi ra rang hoat déng cla I3nh dao va cac co quan
hanh chinh gido duc & céc cap (trwdang hoc, vung, qudc gia) 1a chia khoa va lién quan chit ch& dén chinh
sach va phuong phap dénh gid sy phat trién chuyén mon cuia gido vién va két qua cta hoc sinh. Van dé
nay rat quan trong va goi y rang khai niém cong dong PLC can phai dwoc diéu chinh phu hop véi béi
canh cta Trung Quéc. Cac khia canh can phai dugc xem xét trong viéc tinh ché khai niém cdng déng PLC
& Trung Qudc bao gém thira nhan:

In terms of how PLC development could be better supported in the Chinese context, teachers and policy
makers indicated that the activity by leaders and educational administrative departments at all levels
(school, region, national) was key and closely involved the policy and method of evaluating teacher’s
professional development and student outcomes. This issue is important and suggests that the PLC
concept needs to be adapted to the Chinese context. Aspects that need to be considered in refining the
PLC concept in China include acknowledging:

e M6t bdi canh di san Nho gido, noi nhiéu sinh vién, cha me va x3 héi rong hon, thwdng danh gia
cao két qua thi kiém tra trén tat ca cac két qua gido duc khac.

e Cé6 su khac biét I&n trong phat trién kinh té x3 hoi va cac quan diém truyén théng gilra Dong va
Tay va cac bdi canh ndng thdn va dé thi; do dé cac y twdng mdi nhu cdng déng PLC cd thé khé
thuc hién & mét sd khu vue nghéo hon.

e Sirc manh cta cic phwong phap su pham va hop tac hién tai, cling nhu céc cap bac va canh
tranh, thudng [am gidm vai tro cla nhan vién hd tro khong phai la giang day va phu huynh va
khéng tao diéu kién cho 1anh dao phan tan.

e Nhu cau chinh sach rd rang ctia chinh phti va khu vurc dé ho trg phat trién cong dong PLC trong
cac trudng hoc cling nhu tai tro dao tao gido vién va cac bén lién quan khac trong khai niém cong
doéng PLC.

e A Confucian heritage context, where many students, their parents and society more broadly,
typically value high stakes examination results above all other educational outcomes.



e Llarge differences exist in socio-economic development and traditional perspectives between
east and west and rural and urban contexts; consequently new ideas such as PLCs may be more
difficult to implement in some poorer areas.

e The strength of existing pedagogies and collaboration, as well as hierarchies and competition,
which typically down plays the role of non-teaching support staff and parents and does not
facilitate distributed leadership.

e The need for explicit government and regional policy to support PLC development in schools as
well as funding for training teachers and other stakeholders in the PLC concept.

Diém cudi cung la rat quan trong vi s 13nh dao cla ngudi dirng dau va ho tro tir toan khu hoc chanh va
chinh quyén trung wong la chia khéa dé trao quyén cho gido vién ty chju trach nhiém nhiéu hon cho
viéc hoc tap va cai tién trudng hoc clia ho. Thai gian va dao tao cling rat can thiét dé bat dau nhirng thoi
quen mdi, tuy nhién su khéc biét vé tai chinh gitta cac khu vuc va trudng hoc can duoc giai quyét tot
hon dé tao nhiéu co hoi cho cac trwdng hoc va gido vién & néng thén tich cuc tham gia phat trién cong
déng PLC.

The last point is crucial given the leadership of the head and support from the whole district and
national government is key to empower teachers to take more responsibilities themselves for their own
learning and school improvement. Adequate time and training is also necessary for new habits to be
cultivated, although it is likely that large variations in funding across regions and schools needs to be
better addressed to provide more opportunities for rural schools and teachers to be actively engaged in
PLC development.

N6i chung, dua trén bang chirng tir dy an ITDEQC, ching t6i tin rang cai cach gido duc xung quanh sy
phat trién chuyén mén cla gido vién va cai thién két qua cta hoc sinh cé thé duoc tdng cudng théng
qua phat trién cong dong PLC phu hop véi boi canh clia Trung Qudc hodc twong tw & Pong A. Cac bén
lién quan d3 chi ra rat rd rang rang cac céng cu danh gid cong dong PLC va dao tao cé thé cai thién thuc
tién phat trién nghé nghiép va co quan gido vién. Cac trudng ITDEQC béo cdo rang cac nhan vién duoc
trai qua dao tao bang cach nay d3 phat trién hiéu biét t6t hon vé cac tinh nang cla cong ddong mot cach
hiéu qua, chang han nhu thyc hanh gidng day phdn anh va 1anh dao phan tan. Trong mét sé trudng hop,
cac trwong ITDEQC ciling d3 dua ra cac chién lwgce hiéu quad hon dé thuc day va duy tri truong hoc nhw
mdt cdng déng PLC, nhu su tham gia nhiéu hon cla cdc nhan vién ho tro khong phai 13 gidng day. Bai
hoc quan trong duoc rat ra la sy phat trién cong dong PLC phu hop vdi bdi canh di san Khdng gido va
cac wu tién cla qudc gia 6 tiém nang rat manh mé trong viéc dua ra nhirng thay déi can thiét dé nang
cao chat lwgng va sy cong bang trong hé thong gido duc Trung Qudc va cac hé théng gido duc twong tuw
& Dong A. Tuy nhién, diéu nay khdng thé dat dwoc néu khong cé sy hd tro rd rang va hd tro tir cac nha
hoach dinh chinh sach va lanh dao trwdng hoc va tac dong cé thé bi han ché néu khdng cé su phan phdi
cong bang cac ngudn lyc gitra cac truong hoc va khu vire.

Overall, we would argue that the ITDEQC evidence indicates that educational reforms around teacher
development and improving student outcomes could be enhanced through PLC development tailored
for the Chinese or similar East Asian contexts. Stakeholders clearly indicated that PLC evaluation tools
and training could improve professional development practices and teacher agency. ITDEQC schools
reported that staff who had received such training had developed a better understanding of the
features of more effective PLCs, such as reflective teaching practices and distributed leadership. In
some cases ITDEQC schools had also subsequently introduced more effective strategies to promote and
sustain the school as a PLC, such as greater involvement of non-teaching support staff. The important
lesson learned is that PLC development adapted to Confucian heritage contexts and country priorities
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has the potential to be very powerful in bringing about the changes needed to improve quality and
equity in the Chinese and similar east Asian education systems. However, this is unlikely to be achieved
without explicit endorsement and support from policy makers and school leaders and impact may be
limited without a fairer distribution of resources across schools and regions.

Ban tém tat chinh sach nay duoc bién soan bdi Gido suv Sally Thomas, Trudng Gido duc, Dai hoc Bristol
(s.thomas@bristol.ac.uk). Tran Mai Trang bién dich. Nghién cttu nay dugc ho tro bdi cac dy 4n do ESRC
/ DFID tai trg¢ nham nang cao chat lwgng va danh gid gido duc & Trung Qudc (RES-167-25-0353) va Nang
cao chat lwvong gido duc va phat trién gido vién (RES-167-25-0428). Céc chi tiét c6 thé tim thay trén trang
web du an http://www.bristol.ac.uk/education/research/sites/ieeqc/

This policy brief was written by Prof Sally Thomas, School of Education, University of Bristol
(s.thomas@bristol.ac.uk). Translation by Trang Mai Tran. This research is supported by ESRC/DFID
funded projects Improving Educational Evaluation and Quality in China (RES-167-25-0353) and
Improving Teacher Development and Educational Quality (RES-167-25-0428). Further details can be
found on project website http://www.bristol.ac.uk/education/research/sites/ieeqc/
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